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Congratulations! 

You’ve played a critical role in a city-wide collective unlike any other in the nation.  Your 
efforts have helped to ensure that all Austin students have access to fine arts learning, 
creative teaching across the curriculum, and connections to community arts experiences. 
 
For three years, educators on your campus have developed and refined their creative 
teaching skills, giving students opportunities to imagine, create, and connect to their 
curricula in ways they will never forget.  Through this learning, students have built 
relationships with each other and their teachers to last a lifetime.   
 
Thank you for inviting community arts partners to collaborate on arts-integrated lessons 
and for taking students to arts exhibitions and performances.  In addition to exposing 
students to multiple art forms and deepening content understanding, these opportunities 
have and will continue to forge connections between students, schools, and the wider Austin 
community supporting their creative dreams. 
 
You have continued to advocate for fine arts instruction at the elementary level, 
supporting dance and drama specialists; and at the secondary level, ensuring students 
have access to arts courses that peek their interest.  These arts experiences have improved 
attendance, graduation, and college acceptance rates. 
 
The Creative Learning Initiative counts on leaders like you to build community through the 
arts, and your events have had tremendous success.  From fine arts months to student art 
auctions, you’re input and participation will bring families and faculty together around the 
arts, communicating ideas and creating bonds as civilizations have for thousands of years. 
 
On behalf of the Creative Learning Initiative, thank you for your hard work and for 
continuing to bring creative learning and the arts to each and every student in Austin! 
 
Yours truly, 
 
Sloan McLain 
MINDPOP Education Director 
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Overview of the Creative Learning Initiative 

A City-Wide Collaboration 
 
The Creative Learning Initiative is reinventing education in Austin!  As a city-wide 
collaboration between MINDPOP, the City of Austin, Austin ISD, and over 50 arts and 
cultural organizations, the initiative brings creative learning and the arts to each and 
every student in Austin.  Through this collective impact effort, thousands of people - 
educators, artists, professors, city leaders, and philanthropists - are expanding an arts-rich 
education in Austin that fosters innovation, imagination, inquiry, hard work, and community.  
 
 

A Comprehensive Model 
 
The Creative Learning Initiative model is comprehensive, providing support at the 
classroom level, the district level, and the community level.  Although this may seem like a 
lot of moving pieces, research shows that initiatives providing support at all levels of an 
educational system are more successful at meeting their ultimate goals for achieving 
student success (Hall et. al., 1993).  The Creative Learning Initiative uses a Collective 
Impact framework to bring together leaders from different sectors to address community 
priorities through: common goals; mutually reinforcing activities; shared measurement; 
continuous communication; and a “backbone” organization to serve and support the 
initiative as it moves forward (Kania & Kramer, 2011).  While MINDPOP acts as the 
“backbone” organization for the Creative Learning Initiative, this investment in our 
community is owned by ALL of Austin. The initiative has five main goals: 
 

1. Increase creative learning moments for kids. 
2. Create a community network that supports and sustains the arts-rich life of every 

child. 
3. Design Creative Campuses for each and every student. 
4. Develop the leaders and systems that support and sustain quality creative 

learning. 
5. Demonstrate measurable impacts on students, families, schools, and our 

community. 
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Built on Three Pillars 
 
The Creative Learning Initiative exists to ensure equitable access to: 

1. Fine arts learning 
2. Creative teaching across the curriculum 
3. Community arts organizations and resources  

 
In combination, these pillars align efforts in schools and across the community to provide 
an arts-rich experience for every student in Austin.  Because the arts have a such a 
powerful impact on both student cognition and youth development, it is important that 
communities ensure student access to these vital programs in and out of school. Studies 
show that students benefit from this dual access to arts learning and creative experiences 
(PCAH, 2012). National research has also identified several neighborhoods, particularly in 
high poverty zones, that lack rich opportunities for informal learning in the arts. These 
“cultural deserts” create an unfair disadvantage for students living in those zip codes.  
Initiatives like the Creative Learning Initiative in Austin seek to ameliorate these inequities. 
 
During Phase I of the Creative Learning Initiative, we focused on the in-school 
implementation design and codification of the initiative.  Now, during Phase II, 2016–
present, we are focusing on the implementation design and codification of the initiative 
outside of school time. 
 
During Phase I, we saw incredible results at the campus level: 
 

• Increased academic outcomes for students 

• Increased student engagement in learning and attendance in school 

• Effective and useful professional development  

• Ensured equity of fine arts access 

• Increased involvement and connections between schools, families and the 
community. 

 
In fact, according to AISD research during the 2015-2016 school year:  

• Campuses participating in CLI were 10 times more likely to be arts rich than were 
non-CLI campuses, even though 80% of CLI campuses were Title 1 schools. 

• CLI Title I campuses built multiple arts partners in more grade levels than did non-
CLI Title I campuses, tightening the arts-richness gap between Title I and non-Title I 
schools.  

• Students at CLI elementary campuses had greater access to theater, dance, and 
media arts than students on non-CLI campuses. 

• 85% of CLI teachers reported positive changes in their teaching practices that 
resulted in positive student outcomes.  

• Most teachers reported that the changes in their teaching practice helped them 
actively engage students (92%), positively affect student achievement (88%), and 
positively affect student behavior (85%). 

• Student engagement and attendance increased significantly as creative campus 
scores increased. 



 7 

• Students whose teachers were highly competent in creative teaching had better 
attendance and were more likely to meet the State of Texas Assessment of 
Academic Readiness (STAAR) passing standard in reading, and more likely to meet 
the advanced passing standards in reading and math than were students whose 
teachers were less competent in implementing creative teaching.  

• Students whose teachers were highly competent in creative teaching had 
significantly better SEL skills (respect for self and others, interaction with adults and 
peers, and responsibility for their own actions).  
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The First Pillar: Fine Arts Learning 
 
The fine arts (music, dance, theater, visual and media arts) play a significant role in a well 
rounded education. The literacies and cultural heritage in these disciplines represent how 
people across cultures and generations express their understanding of the world around 
them, record and remember history, and make and keep community. While some students 
will become artists, more will enjoy these art forms as a hobby, and almost everyone will 
need some skills in the arts. How many of us wish we were better at public speaking or 
could make more interesting visual documents? Many refer to these skills as 21st century 
communication skills.  
 
According to a study conducted by the Texas Cultural Trust and its partners MINDPOP, E3 
Alliance, and Austin ISD in November 2014, studying the arts also contributes to positive 
academic outcomes for Texas students. This study utilized longitudinal statewide education 
data from The University of Texas at Austin’s Education Research Center (ERC), and 
focused on outcomes for middle and high school students based on their cumulative 
enrollment in arts courses. Academic outcomes examined included school attendance, 
standardized test passing rates, graduation rates, and post-secondary enrollment. The 
study included students registered between 2010-2011 and 2012-2013 (middle school), 
and between 2009-2010 and 2012-2013 (high school). 

  
Attendance – Statewide, students who completed more arts course credits while in middle 
or high school had higher attendance rates. Across all grade levels, greater arts course 
completion was associated with 
higher attendance rates, with 
the greatest impact recorded at 
the high school level. Texas high 
school students involved in the 
arts had a 3.3 percentage 
point greater attendance rate – 
the equivalent of attending an 
additional week of school – 
than their counterparts who 
were not engaged in the arts. 
 
Standardized Tests – Across all subjects, students who completed more arts courses 
performed better on state assessments. In general, both middle and high school students 
who completed three or more arts course credits met the state performance standard at 
higher rates than their counterparts who completed less than one art course credit. This 
outcome was particularly notable for middle school students engaged in the arts. This 
group outperformed their peers, meeting the state standard by more than 17 percentage 
points across all subjects except Algebra 1, at which they still outperformed other students 
by 5.2 percentage points. In addition, high school students engaged in the arts 
outperformed their peers, meeting the commended standard by more than 15 percentage 
points across all subjects.  
 
 
 
 

95.5%

93.1%

96.7%

96.4%

Middle school
students

High school
students

Average attendance rate
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Middle school: Percentage point difference in State 
of Texas Assessment of Academic Readiness 
passing rates between arts engaged students and 
other students. 

 High school: Percentage point difference in 
Texas Assessment of Knowledge and Skills 
passing rates between arts engaged students 
and other students. 
 

Met Standard                 Met Standard 
 
 
 
 
 
 

 
Met Advanced Standard              Met Commended Standard 

 
 
 
 
 
 
 
Dropout, Graduation, and Enrollment in Higher Education – At the high school level, in 
addition to having better performance on state assessments, students who were engaged 
in the arts early in high school also had lower dropout rates, greater graduation rates, 
and greater rates of enrollment in higher education in Texas than students who were not. 
Specifically, students who completed at least one art course credit in the 9th grade were 
less than 1/3 as likely to dropout as students who did not complete one art credit. Arts 
engagement also benefited students who were at risk of dropping out. According to the 
study, they were 50 percent less likely to drop out if they completed a least one arts 
course credit in the 9th grade, as compared to at-risk peers who did not.  
 
 

High School dropout rate 

 
 
Graduation rates for students engaged in the arts in the 9th grade were nearly 4 
percentage points greater than for their peers who were not. Enrollment in higher 
education in the fall semester following graduation was 11.5 percentage points greater 
for arts engaged students as well. 
 
 
 
 
 
 
 

2.06%
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0.93%

0.4%
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High School graduation rate 

 
 
Conclusions – Arts involvement is related to positive school outcomes for Texas students. 
Middle and high school students who complete three or more arts course credits have 
higher attendance rates, and meet both the standard and the advanced or commended 
standards on state tests across all subjects at higher rates than their peers who compleded 
less than one arts course credit. In addition, high school students who complete at least one 
arts course credit during their 9th grade year have lower dropout rates, higher graduation 
rates, and enroll in higher education following graduation at higher rates than their peers 
who did not complete at least one arts course credit in the 9th grade.  
 
Fine arts learning is a vital piller for its artistic development, academic impact and social 
contributions to young people.  

94.0

51.6

97.9

63.1

Graduation rate

Higher education
enrollment in 2014
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The Second Pillar: Creative Teaching Across the Curriculum 
 
Creative instruction across the curriculum is a critical component to the Creative Campus 
model.  Creative teaching strategies use techniques drawn from drama, visual arts, music, 
movement, and digital media to teach any content. They have been developed by experts 
in the field and determined by research to be effective, versatile, and time efficient. 
Rather than a set curriculum, these strategies serve as creative instructional frameworks to 
engage students, drive inquiry, promote rigor, and create personal connections to the 
learning at hand.   
 
Teachers can incorporate strategies into their existing lesson plans and school year in an 
infinite number of ways.  They can be used across the lesson cycle to introduce, teach, 
review, and assess any curriculum.  Many strategies are appropriate for all grade levels 
and subject areas; some are best suited for particular age groups; and others naturally 
support one subject more than another.  These are not “one size fits all” strategies.  
Rather, they are designed to be used strategically to meet teacher, student, and 
instructional goals.    
 

The Benefits of Creative Learning in the Research  
 
Creative learning works because it combines many of the cognitive, social, and 
instructional elements required for effective learning. Research shows that students of 
Creative Learning Classrooms are more personally and cognitively engaged, have higher 
attendance rates, and score higher on academic assessments, making them better 
prepared for college, career, and life (PCAH, 2011).  Research suggests that students with 
an education rich in creative learning benefit from: 
 
Academic Progress 

• English language learners are significantly more likely to pursue a college degree 
if they attend an arts-rich high school (Catterall, 2009). (ArtsEdSearch Research 
Overview) 

• Studies find that students receiving arts-integrated mathematics instruction or 
participating in music instruction outperform control group students in mathematic 
computation, application, comprehension (Smithrim & Upitis, 2005), and estimation 
skills (Spelke, 2008). (ArtsEdSearch Research Overview) 

• At-risk high school students who complete more than one art class are half as likely 
to dropout as at-risk peers who did not complete at least one art class (Texas 
Cultural Trust, 2015). (ArtsEdSearch Research Overview) 

 
Cognitive Development  

• Arts integration at the middle school level was found to help students with 
disabilities develop decision-making and problem-solving skills (Mason et al., 
2008). (ArtsEdSearch Research Overview) 

• Students remember information 1.7 times longer if they draw a graphic image of 
the concept. When offered creative learning, students demonstrate an ability to 
process information across multiple platforms and embed that knowledge into 
long-term memory (Rudacliff, 2010).  
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• Visual art studio classes were found to help students develop habits of mind for 
sustained focus, imagination, close observation, and articulation of their decision-
making process (Winner et. al., 2006). (ArtsEdSearch Research Overview) 

 
Individual Agency 

• Middle school students who participated in drama and visual arts based programs 
had fewer emotional and behavioral problems than comparison students and were 
found to be less likely to engage in risky, delinquent, and/or violent behavior 
(Wright et. al., 2006; Respress & Lufti, 2006). (ArtsEdSearch Research Overview) 

• Students who experience success in the arts recognize the value of persistence and 
effort and are more motivated to apply themselves in other learning tasks (Israel, 
2009).   

• Schools using arts integration strategies have fewer discipline problems and higher 
attendance. Students report less boredom and find school more challenging, 
interesting, and enjoyable (Barry 2010; Demoss & Morris 2002; Heath 1998; 
MINDPOP 2012). (ArtsEdSearch Research Overview) 

 
Social and Civic Involvement 

• Studies, particularly those examining out-of-school arts programming, have 
revealed the development of greater levels of cultural understanding and deeper 
understanding of others’ perspectives as outcomes of collaborative and performing 
arts experiences. (ArtsEdSearch Research Overview) 

• The Arts generate $5.1 Billion for our state’s economy now and prepare students 
to be key contributors to our economy in the future (Texas Cultural Trust, 2015). 

 
Expanding creative learning in classrooms, schools, and communities yields many positive 
results. If you would like more information about this vast body of research, visit 
www.artsedsearch.org or www.pcah.gov/publications.  
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The Essential Elements of Creative Teaching 
 
By design, Creative Teaching Strategies require students to actively blend their prior 
knowledge with creative judgment to develop physical and mental models that represent 
their understanding.  Creative Teaching is often collaborative and relies on discussion and 
reflection to produce rigorous thinking.  
 
Research and teaching experiences with Austin educators have found Creative Teaching 
most impactful when the instructional task requires students to: 
 

1. Generate multiple ideas individually and collectively 
2. Make creative choices to process and express learning 
3. Construct mental or physical models of their understanding 
4. Analyze and synthesize content in multiple ways 
5. Translate symbol systems and transfer understanding into new contexts 
6. Contribute points of view  
 

Creative Teaching is a natural and logical extension of many powerful instructional 
theories.  Educators with a foundation in brain-based pedagogy see creative teaching 
strategies as a vehicle for creating optimal learning environments.  For these educators, 
the combination of engaged positive emotions, multiple symbol systems, and the creation 
of models that reinforce schematic development represents best practice instruction.  For 
educators grounded in social constructivist learning theories, the collaborative co-
construction of knowledge required of many creative teaching strategies creates optimal 
conditions where students extend their learning together.  In similar ways, proponents of 
multiple intelligences theory, narrative-centered processes, investigative teaching, project-
based learning, and total physical response all value creative teaching strategies as an 
effective instructional task design framework.   
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The following section describes what the Creative Learning Initiative believes are the 
essential elements of creative teaching strategies.  Not all strategies integrate every 
element.  Sometimes strategies integrate only a few, but all strategies require students to 
engage in critical thinking processes throughout the learning task.  
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1. Generate Multiple Ideas 
 
The skill of generating multiple ideas or possibilities in response to a problem is necessary 
for innovation.  When we ask students to generate new ideas, we are by design creating 
space for novel solutions and alternate realities.  We are asking students to imagine 
“What If…?” and “What other possibilities exist?”   
 
When a student first thinks about how to use a paper clip s/he may answer, “to hold 
papers together,” but when pushed to generate responses beyond the obvious the student 
must step outside what is known into the unknown and original.   
 
Using creative teaching strategies to help students select which idea is most useful to solve 
a specific problem takes this idea generation a step further.  Requiring students to 
generate multiple ideas and choose which one is best is the same process an entrepreneur 
uses to develop a new product and a child uses to imagine a future that breaks a cycle of 
poverty or abuse. 
 

2. Make Creative Choices  
 
Throughout creative instruction, teachers select cognitive tasks that allow students to make 
creative choices to process and express their learning.  While such tasks are often 
targeted, they are also open-ended and provide opportunities for development.  For 
example, a teacher may ask a student to create a statue representing justice in connection 
to a series of events and outcomes from a novel study.  This task is targeted because it 
requires students to compare their prior knowledge of justice with the concept as 
presented in the novel, but it is open-ended in that there are multiple ways for the student 
to process and express this point of view.  As the student embodies this term as a statue, 
she often moves through several mental and physical iterations of justice, tweaking and 
revising each one to improve upon the other before finalizing her statue for display.  
Through each of these revisions, the student is making creative choices to tell the story of 
justice as s/he personally understands it in connection with the characters and events in the 
novel.  This statue could take countless forms.  It is through creative choice-making that the 
student decides which form best represents the concept according to the teacher’s 
assignment. 
 
Additionally, students are making creative choices when they extract and communicate 
ideas about their classmates’ processes and products and from the works of artists and 
authors they are exploring in their curriculum.  Asking students to interpret and articulate 
someone else’s expression - be it in text, image or the like – opens the door for multiple 
explanations based on personal points of view, as well as how students choose to express 
those viewpoints and build on each other’s ideas.  As long as these meanings are based on 
experience and evidence, there is space in creative teaching for students to construct and 
interpret multiple right answers, literal and figurative.  This isn’t to suggest that there are 
no wrong answers — usually, there are.  Rather, creative choice-making uses and 
develops a habit of mind that experiments with new ideas to reveal unique, authentic 
connections with curriculum and between classmates. 
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3. Make Mental or Physical Models 
 
Model-making is one of the most defining characteristics of creative learning, and it occurs 
in multiple formats.  In some creative teaching tasks, we ask students to create mental 
models of ideas or concepts; in other tasks, we ask students to create physical models with 
their bodies or three-dimensional models with media.  In both kinds of model-making, 
mental and physical, we’re helping students build schema and make learning more lasting.   
 
Scientists have shown that when we transfer our understanding from one symbol system to 
another, such as from text to physical model, learning is 1.7 times more durable.  This is 
because the cognitive processes required for these tasks not only develop schema as 
students expand their understandings, but also offer more opportunities to retrieve and 
reconstruct information.  Students also develop more neuropathways as they demonstrate 
their understanding in multiple ways which, in turn, increases the opportunities for students 
to use the information in future circumstances. 

 

4. Analyze and Synthesize 
 
The cognitive actions of analyzing and synthesizing are central in learning.  Teachers 
search for instructional tasks that encourage these processes. Creative teaching strategies 
can help students zoom in and pan out to understand different perspectives. 
 
Though analyzing and synthesizing concepts at school may seem self-evident, teachers 
rather than students often do this work.  By design, creative teaching strategies help 
students confront the complexity of their curricula to decipher existing and new meaning 
from it. Equally important, students must make creative choices about how to accurately 
represent their analysis and synthesis.  These representations, which make thinking visible, 
require a depth of understanding that only rigorous analysis and synthesis tasks can 
produce. 
 

5. Translate and Transfer 
 
As mentioned previously, creative teaching strategies require students to translate 
information from one symbol system into another, such as from image to text or text to 
image.  Such cognitive tasks ask students to reorganize data in new ways.  This 
reorganization, or translation of ideas, results in students connecting and grappling with 
information in different ways.  This translation process deepens comprehension and allows 
new information to be expressed. 
 
Research shows transferring ideas from one context to another offers multiple learning 
benefits as well.  Students must deeply examine what they know about a topic in order to 
transfer ideas into new domains.  In near transfer of learning, students transfer knowledge 
between similar contexts, such as learning to write with a pencil and then transferring that 
understanding to painting with a brush.  However, in far transfer of learning, students must 
transfer ideas to more distant contexts.  It is often hard to recreate these situations without 
role-play and model making strategies drawn from the arts.  Role-playing historical 
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figures, for example, helps students embody contexts, events, and perspectives.  Without 
such opportunities, words about this figure could easily be lost on a page! 
 

6. Point of View 
 
A major critique of education in the 21st century is a lack of relevance and cultural 
responsiveness to the individual student.  Research clearly demonstrates that instruction 
that builds on students’ prior knowledge, lived experience, personal interests, and curiosity 
engages students from all walks of life.  By design, creative teaching is an active 
exploration of topics that involve and, in some cases, require students to express a 
distinctly personal point of view.  Such tasks invite students to bring their personal 
experiences into the classroom.  
 
Learning is an active exploration.  Part of that involvement requires students to form 
opinions and clarify their personal point of view about the ideas in their curricula.  This 
culturally relevant approach to instruction inherently honors the student’s stake in the 
learning process, and empowers him or her with a deeper sense of purpose. 
 
Valuing and including student perspectives, experiences, and expertise in the classroom 
makes learning meaningful. It helps students to connect with content and creates 
environments where learning is related to life outside of school.  In classrooms where 
children practice bringing their opinions, personal histories, and point of view to the 
learning process, the community among students and their teachers is strongest. 
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The Third Pillar: Community Arts Partnerships 

 
Community Arts Partnerships expand the scope of teachers and the horizons of students. 
Each arts experience provides a unique set of connections to curriculum, creative thinking, 
and cultural heritage.  
 
Three of the most popular ways to incorporate arts partners in the classroom are through 
artists in residency, on-campus performances, and study trips to performances and 
exhibitions throughout the city.  Each of these experiences provide valuable resources to 
schools and exceptional learning experiences for young people.  
 
This is, in part, because arts partnerships offer a level of specialization that cannot be 
replicated on most campuses.  Many schools partner with arts organizations to provide 
access to experiences and art forms not available through typical school resources.  For 
example, a study trip to a museum offers students the chance to interpret great works of 
art on an international stage, a critical part of a well-rounded education. 
 
During artists in residency programming, teaching artists create one-time workshops or 
multi-visit residencies that provide opportunities for young people to create art in drama, 
music, visual arts, dance, and digital media.  Master teaching artists are not only adept at 
increasing the artistic skills of their students, but also are skilled at integrating core 
curriculum into the artistic process and product.  When teachers are interested in this 
option, teaching artists are often thrilled to collaborate on the design and implementation 
of these lessons with classroom teachers.  
 
Much of the research on the impact of the arts on students’ brain development, academic 
growth, social development, and executive functioning skills involves community arts 
partnerships.  If you would like more information about this vast body of research, visit 
www.artsedsearch.org. 
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Designing a Creative Campus 

The Nine Components of a Creative Campus 
 
Clearly, the Creative Learning Initiative is having a positive impact on campuses.  This 
impact is a result of a constellation of efforts.  The systemic approach to the Creative 
Learning Initiative includes nine Creative Campus components that drive these successes.  
Collectively, these components support the three pillars of the initiative and increase 
student access to arts learning, community arts experiences, and creative teaching across 
the curriculum.  
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The following descriptions clarify each component within the scope of the initiative’s 
Creative Campus model.  Each of these components have benchmark goals for what a 
Creative Campus looks like. When campuses meet these goals, children have equitable 
access to opportunities that build cognitive, academic, artistic, and social skills in and out 
of school. 
 
Leadership:  Principals include arts goals and strategies in their Campus Improvement Plan 
(CIP). 
 
Professional Development: 100% of teachers attend six hours of professional 
development on creative teaching strategies every year for three years and are 
supported by job-imbedded coaching. 
 
Creative Teaching: Teachers PK - 12 use creative teaching strategies based in music, 
visual arts, dance, drama, and/or digital media throughout their curricula more than once 
a week. 
 
Sequential Fine Arts: Students have regular access to music, visual arts, dance, drama, 
and digital media fine arts learning to develop fine arts skills over time. 
 
Community Arts Partners: Students participate in multiple experiences with different 
Austin arts partners every year through residencies in their classrooms and performances 
and exhibitions on and off campus. 
 
Communication: Parents receive monthly correspondence from schools about the value of 
creative learning. 
 
Community Building: Campuses create multiple arts experiences throughout the school 
year to engage faculty, families, and community. 
 
After School: Students have access to after-school classes in multiple art forms and ability 
levels. 
 
Facilities: Campus facilities meet the 2008 Fine Arts Education Specifications or 
sufficiently accommodate arts programming. 
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Moving Forward  
 
We recognize that transforming a school into a Creative Campus does not happen 
overnight.  Several components of a Creative Campus take years to accomplish.  This is a 
natural part of systemic change.  Ultimately, each campus must decide for itself where it 
stands and where it wants to go each year. 
  
This guidebook is designed to help principals and their creative leadership teams assess 
current strengths and weaknesses, set their priorities, and determine annual goals.   
 
Year 4 Campus 

 
Transforming a school into a Creative Campus takes time. 
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Creative Campus Rubrics 
 
The following rubrics provide detailed steps to reach arts-richness on a continuum from 
Arts Uninvolved to Arts Rich.  Although the ultimate goal is to achieve arts-richness in every 
category, the initiative understands that this can only happen incrementally. “This initiative 
is a marathon, not a sprint,” explains Dr. Hasty.  This rubric offers a way to track these 
steps over time, as well as assess where your school is now. 
 
 

 
Elementary Schools Rubric 

 
 Arts Rich 

Creative 
Campus 

Arts Involved Arts Emerging 
Arts 

Uninvolved 

Leadership  
 
Arts goals and strategies are included in 
the Campus Improvement Plan (CIP) 
 

Yes Yes —— —— 

Professional Development  
 
Percentage of teachers who participate in 
creative teaching or arts integration 
professional development  
 

100% >50% <50% —— 

Creative Teaching Across the 
Curriculum  
 
Percentage of general classroom teachers 
who use creative teaching strategies or 
art integrated instruction more than once 
a week  
 

75-100% 50-74% 10-49% <10% 

Sequential Fine Arts Instruction  
 
1. Number of grade levels where most 
students receive regular music and visual 
arts instruction  
 

 
5-6 grade 
levels  
(K-6) 

 
3-4 grade 
levels (K-6) 

 
1-2 grade 
levels (K-6) 

 
0 grade level  
(K-6) 

Sequential Fine Arts Instruction  
 
2. Number of grade levels where most 
students receive regular theatre, dance, or 
media arts instruction  
 

1 or more 
grade levels 
(K-6) 

—— —— —— 
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 Arts Rich 
Creative 
Campus 

Arts Involved Arts Emerging 
Arts 
Uninvolved 

Community Arts Partnerships 
 
Number of grade levels with at least two 
community arts partners during school 
time 
 

5-6 3-4 1-2 0 

Communication  
 
Frequency of school communications to 
families about the value of creative 
learning in person or through print or 
social media  
 

Monthly Each semester Annually Rarely/never 

Community Building through the Arts  
 
Number of campus created arts 
experiences this year to engage families, 
faculty, and community  
 

2 or more 1 —— —— 

After School  
 
Number of grade levels with after school 
arts opportunities in at least two art forms  
 

5-6 3-4 1-2 0 

Facilities 
 
Campus facilities meet the 2008 Fine Arts 
Education Specifications or sufficiently 
accommodate arts programming 
 

Meets 
standard  

Makes 
accommodatio
ns 

—— —— 
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Secondary Schools Rubric 

 
 Arts Rich 

Creative 
Campus 

Arts Involved Arts Emerging 
Arts 

Uninvolved 

 Stage 4 Stage 3 Stage 2 Stage 1 Stage 0 

Leadership  
 
Arts goals and strategies are 
included in the Campus 
Improvement Plan (CIP) 
 

Yes Yes 
 

—— 
 

—— —— 

Professional Development  
 
Percentage of teachers who 
participate in creative teaching or 
arts integration professional 
development  
 

100% 50-99% <50% —— —— 

Creative Learning Across the 
Curriculum  
 
Percentage of general classroom 
teachers who use creative teaching 
strategies or art integrated 
instruction more than once a week  
 

75-100% 50-74% 
25-
49% 

10-24% <10% 

Sequential Fine Arts Instruction  
 
Percentage of students who take at 
least two semesters of fine arts 
classes during their tenure at your 
school  

 
90-100% 

 
80-89% 

 
70-
79% 

 
60-69% 

 
<60% 
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 Arts Rich 
Creative 
Campus 

Arts Involved Arts Emerging 
Arts 

Uninvolved 

 Stage 4 Stage 3 Stage 2 Stage 1 Stage 0 

Community Arts Partnerships 
 
Number of arts experiences provided 
by arts partners for students during 
their tenure at your school 
 

5-6 3-4 2 1 0 

Communication  
 
Frequency of school communications 
to families about the value of creative 
learning in person or through print or 
social media  
 

At least 
Monthly 

At least once a 
semester 

At 
least 
once a 
year 

—— Rarely/never 

Community Building through the Arts  
 
Number of campus created arts 
experiences this year to engage 
families, faculty, and community  
 

6 or more 5 3-4 1-2 0 

After School  
 
Number of art forms in which after 
school opportunities are offered for 
more than one ability level (e.g. 
beginning, intermediate, advanced)  
 

4-5 3 2 1 0 

Facilities 
 
Campus facilities meet the 2008 Fine 
Arts Education Specifications or 
sufficiently accommodate arts 
programming 
 

Meets standard  
Makes 
accommodation
s 

  —— 
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Ideas and Resources to Sustain a Creative Campus 

There are countless ways to align your Creative Campus with your unique school climate, 
student population, faculty, and neighborhood community.  This next section helps guide 
the design process by focusing on each of the nine Creative Campus components in 
greater depth. 
 
For each component, we’ve included: 

• The Arts-Rich goals from the Creative Campus rubrics to help assess where you 
are now and where you want to be 

• Essential questions to guide decision-making and propel your plans forward 

• A bank of ideas to create action steps toward each goal 

• Resources to support your success along the way 
 
If there are additional ideas you would like to add to these lists, or resources you feel 
would be helpful, please let MINDPOP know!  This section is a living document. 
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Component 1: Leadership 
 
Arts-Rich Goal: Arts goals and strategies are included in the Campus Improvement Plan 
(CIP) 
 
Essential Questions 

1. How will our Creative Campus goals appear in our Campus Improvement Plan? 
 

2. What existing and new structures (i.e., lesson plan templates, campus events, 
timelines) and systems (i.e., faculty meetings, peer observations, communications) 
will help meet the Creative Campus goals in our CIP? 
 

3. What background information will help stakeholders on my campus understand 
their role and responsibilities in the Creative Learning Initiative collective? 
 

4. What accountability methods will we use? 
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1. CIP Creative Campus Goals 
 
CREATIVE CAMPUS GOALS FOR ELEMENTARY CAMPUSES 
Leadership 

• Arts goals and strategies are included in the Campus Improvement Plan (CIP)  
Professional Development  

• 100% of teachers participate in creative teaching or arts integration professional 
development 

Creative Teaching Across the Curricula 

• 75-100% of general classroom teachers use creative teaching strategies or arts 
integrated instruction more than once a week 

Sequential Fine Arts Instruction  

• Students receive regular music and visual arts instruction in five to six grade levels 

• Students receive regular theatre, dance or media arts instruction in one or more 
grade levels 

Community Arts Partnerships 

• Five to six grade levels have at least two community arts partners during school 
time 

Communication 

• Schools communicate monthly to families about the value of creative learning in 
person or through print or social media  

Community Building Through the Arts  

• Two or more campus created arts experiences this year engage families, faculty, 
and community 

After School 

• Five to six grade levels have after school arts opportunities in at least two art 
forms 

Facilities 

• Campus facilities meet the 2008 Fine Arts Education Specifications or sufficiently 
accommodate arts programming 

 
 
CREATIVE CAMPUS GOALS FOR SECONDARY CAMPUSES 
Leadership 

• Arts goals and strategies are included in the Campus Improvement Plan (CIP)  
Professional Development  

• 100% of teachers participate in creative teaching or arts integration professional 
development 

Creative Teaching Across the Curricula 

• 75-100% of general classroom teachers use creative teaching strategies or arts 
integrated instruction more than once a week 

Sequential Fine Arts Instruction  

• 90-100% of students take at least two semesters of fine arts classes during their 
tenure at school 

Community Arts Partnerships 

• Five to six grade levels have at least two community arts partners during school 
time 
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Communication 

• Schools communicate monthly to families about the value of creative learning in 
person or through print or social media  

Community Building Through the Arts  

• Six or more campus created arts experiences this year engage families, faculty, 
and community 

After School 

• Four to five art forms are offered after school for more than one ability level (e.g., 
beginning, intermediate, advanced) 

Facilities 

• Campus facilities meet the 2008 Fine Arts Education Specifications or sufficiently 
accommodate arts programming 

 

 

2. Structures and Systems 
 
STRUCTURE IDEAS 

• Add a Creative Teaching Strategies section to the campus lesson plan template  

• Choose a “Strategy of the Month” to promote creative instruction alignment and 
collaboration across grade levels  

• Create a Creative Campus Day for families to observe creative teaching across 
grade levels and fine arts classes 

• Set up a Creative Teaching bulletin board for teachers to post pictures of students 
engaged in creative teaching 

• Include creative teaching shout outs in morning announcements and on weekly 
bulletins to faculty 

• Add a CLI section to the school newsletter to post experiences with community 
arts partners, shout outs on creative learning across the curriculum, fine arts 
performances in the community, and CLI family nights 

• Create a Creative Campus timeline to document CLI implementation (e.g., 
community arts partnerships, arts events, PD) 
 

SYSTEMS IDEAS 

• Ask all new teachers to attend CLI foundational professional development and 
assign creative teaching mentors to follow-up after the PD 

• Dedicate time in faculty meetings for creative teaching coaching and reflection 
• Regularly incorporate creative teaching strategies into family nights  
• Train cafeteria monitors to use creative teaching strategies during lunch 

 

 

3. Background Information 
 
HISTORY AND PARTNERS 

• The Kennedy Center worked with the Austin-based Community Arts Team to 
design the Creative Learning Initiative strategic plan, which was unanimously 
adopted by the AISD school board in 2012 and integrated into the City of Austin’s 
30-year strategic plan 
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• The Creative Learning Initiative is a collaboration between Austin ISD, MINDPOP, 
the City of Austin, and over 50 arts and cultural organizations 

• MINDPOP is the managing partner, the backbone, of the initiative 
 

PURPOSE 

• The Creative Learning Initiative exists to ensure equitable access to: 
1. Fine arts learning 
2. Creative teaching across the curriculum 
3. Community arts experiences 

• The Creative Campus model has nine components, including: 
o Student access to fine arts learning during and after school  
o Collaborations with Austin-based Community Arts Partners 
o Professional development for teachers  
o Communication plans to families  
o Opportunities to build community through the arts 

• Creative Teaching Strategies are effective instructional frameworks that require 
students to: 

1. Generate ideas  
2. Make mental and physical models 
3. Analyze and synthesize 
4. Translate and transfer 
5. Develop and express a point of view  

 

LOGISTICS 
• Teachers PK - 12 learn different arts-based instructional strategies every year:  

o 1st year: Drama-based strategies 
o 2nd year: Visual arts based strategies 
o 3rd year: Music and movement-based strategies 
o 4th year: Digital media-based strategies 

• PK-8th grade teachers receive creative learning instructional coaching during 
planning and instructional time  

• Hundreds of Exemplar Lessons in the Curriculum Road Maps include Creative 
Teaching Strategies 

• The Creative Learning Initiative provides Specialists in Drama and Dance to 
integrate their expertise with the curricula of one or two grade levels on every CLI 
campus at the elementary level 

• Resources are available to partner with Community Arts Organizations to 
provide campus performances, field trips, and single and multi-class arts 
integration residencies in classrooms 

• Austin ISD trains campus bookkeepers to efficiently access CLI Community Arts 
Partnership funding 

• The AISD Whole Child Education Model includes The Creative Learning Initiative, 
Cultural Proficiency and Inclusiveness, Social and Emotional Learning, and 
Coordinated School Health  
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4. Accountability  
 

• Explore how creative teaching strategies align with good teaching practices as 
measured by observation frameworks like PPfT  

• Set up Creative Teaching Peer Observations once a grading period 
• Establish a Creative Campus committee of Creative Campus Leaders, parents, 

administrators, and fine arts teachers to advance goals 
• Use the Creative Learning Observation Form to provide feedback on creative 

instruction 
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Resources to Support Leadership 
 

1. Several people are available to assist you in implementing your CIP goals: 
Name Position Ph Number E-Mail 
Brent Hasty MINDPOP Executive 

Director 
512.751.1944 brent.hasty@mindpop.org 

 
John Green-
Otero 

AISD CLI Coordinator 512.414.4731 john.green-otero@austinisd.org 

Sloan McLain MINDPOP Education 
Director 

512.903.5588 sloan.mclain@mindpop.org, 
sloan.mclain@austinisd.org 

 
 

   

Christy Savage MINDPOP Operations 
Director 

512.695.5797 christy.savage@mindpop.org 

Kelly Keys AISD Fine Arts Public 
Relations Coordinator 

512.414.4733 kelly.keys@austinisd.org 

 
2. The Principals Institute supports principals in making concrete decisions that 

effectively amplify each component of the initiative  
3. The Appendix of this guidebook contains a sample CLI timeline, Creative Learning 

Observation form, and Strategy of the Month schedule 
4. A Creative Learning Instructional Coach is available to share creative learning 

success stories and skill gaps, review campus data to provide targeted coaching, 
and support Creative Campus goals 

5. Teachers who attended the Drama for Schools Summer Institute have received a 
solid foundation in arts-based pedagogy and may be natural Creative Campus 
Leaders and/or creative instructional leaders 

6. MINDPOP can provide the research and rationale behind the collective impact of 
the Creative Learning Initiative 

7. Fine Arts Teachers are resident arts experts who may be tapped to support 
teachers needing assistance with creative teaching strategies 
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Component 2: Professional Development 
 
Arts-Rich Goal: 100% of teachers participate in creative teaching or arts integration 
professional development 
 
Essential Questions 

1. What are the creative teaching skills training needs of the teachers on my campus? 
 

2. Using the expertise on our campus, how can we publicly highlight creative teaching 
to build and promote these skills? 
 

3. Which teacher leaders would benefit most from attending additional training, such 
as CLI Intensives and community arts partnership events? 
 

4. How can we build leadership to sustain the initiative? 
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1. Learn Foundational Creative Teaching skills 
 

• The Foundational Teacher Training in August is appropriate for:  

o New and seasoned teachers  

o Teachers who missed previous trainings 

o Teachers who would benefit from a basic skills review  

o Instructional coaches and administrators who want to align Creative 

Campus goals with other campus initiatives  

• Partner creative teaching instructional leaders with new teachers as creative 

teaching mentors 

• Review the key elements of creative teaching strategies with the faculty as 

explained in the section titled, “The Second Pillar: Creative Teaching Across the 

Curriculum” (pp. 11-17) 
 
 

2. Develop and Refine Techniques 
 
INDIVIDUAL COACHING 

• Ask instructional leaders to serve as model creative teaching classrooms for 
teachers to observe and participate in lessons with students  

• Post a Creative Teaching Coaching sign-up for instructional leaders to provide in-
house coaching during planning and instructional time by request 

• Select a Strategy of the Month and creative instructional leaders who can serve as 
campus coaches for specific strategies 

• Train a team of Creative Campus Student Ambassadors to support interested 
teachers wanting the students’ perspective on how to select and use creative 
teaching strategies with upcoming content 

• Create partnerships between core curriculum and fine arts teachers to 
collaborate on creative learning units 

• Collaborate with arts partners during residencies to learn their thinking processes 
around strategy selection and facilitation 

• Appoint Creative Campus Leaders to work with team leaders who in turn train 
their teams on specific strategies 

 
CAMPUS-WIDE COACHING 

• Organize a Creative Learning Walk (with an administrator, Creative Campus 
Leader, and your Creative Campus Coach) and design campus-specific 
professional development to build on instructional strengths and target areas for 
improvement 

• Set up creative teaching stations for teachers to refine the creative teaching 
strategies and skills they feel are most important  

• Ask teachers with CLI Specialists to share lessons and “Aha! moments” from their 

residencies 
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• Video lessons with arts partners (with permission) and use the footage to review 
the critical elements of creative teaching as a campus or in a grade level or 
departmental team meetings 

• Ask each grade level or department to become an expert on a strategy to model 
with the faculty  

 

 

3. Extend Skills through Intensive Workshops  
 

• Send instructional leaders to CLI Intensives which are offered throughout the year 

and focus on refining specific creative instruction 

• Request that teachers attend specialized professional development workshops 

offered by Community Arts Partners at their sites during and after school (the 

CLI can offer PD credit for teachers who attend these offerings) 

• Send teachers to UT’s Drama for Schools Advanced Summer Institute in addition 

to the foundational training 

 

 

4. Develop Creative Campus Leaders 
 

• Use the Creative Learning Instructional Coach to develop creative teaching 

leaders who can provide ongoing campus-wide professional development 

• Provide opportunities for Creative Learning Leaders to implement new ideas that 

advance your goals 

• Nominate instructional leaders for a Creative Teaching Excellence Award which 

may award them a CLI-sponsored trip to the Kennedy Center’s Arts Integration 

Conference  
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Resources for Professional Development  
 
FOUNDATIONAL SKILLS 

1. Foundational professional development is offered at the beginning of every 
school year 

2. Creative Teaching Refresher professional development courses help teachers 
review strategies and skills for effective creative teaching 

3. MINDPOP professional development modules can be used to help creative 
instructional leaders model strategies with the campus 

4. Creative Learning Instructional Coaches can help Creative Campus Leaders 
provide foundational creative teaching for their campus  

5. Organizations like UT’s Drama for Schools Summer Institute offer foundational 
training in arts-based pedagogy and instructional skills 

6. Model creative classrooms host teachers throughout the school district during 
instructional time 
 

REFINING SKILLS 
7. Creative Learning Instructional Coaches fill gaps in knowledge and skills to help 

teachers effectively implement creative teaching 
8. Intensives led by Community Arts Partners and the Creative Campus Coach build 

skills in arts-based instruction for teachers of various backgrounds and expertise 
(posted on AISD’s Human Capital Platform)  

9. Arts partnership residencies are a great way to build creative teaching skills 
when teachers assist instruction during residencies 

10. MINDPOP’s Flashdrive brings together teachers and arts partners to share 
information and consider future collaborations 

11. Creative Instructional Leaders, as designated by campus leadership or a Creative 
Learning Instructional Coach (by request), are an excellent resource to design 
campus-specific professional development  
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Component 3: Creative Teaching Across the Curriculum 
 
Arts-Rich Goal: 75-100% of teachers use Creative Teaching Strategies more than once a 
week 
 
Essential Questions: 
 

1. What routines will help us share ideas that spark creative teaching and build a 
supportive creative teaching community on our campus? 
 

2. How can we leverage the expertise of our master teachers to mentor and support 
colleagues using creative teaching strategies? 
 

3. How can we document effective teaching and powerful learning using Creative 
Teaching strategies? 

 
4. What can we do to inspire and celebrate creative teaching that encourages 

instructional risk-taking and honors excellence? 
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1. Mentor and Support 
*Additional ideas to learn, refine, and extend creative teaching skills can be found in the previous 
section on Professional Development. 
 
ASSESS  

• Survey teachers about which strategies and creative teaching skills they would like 
to learn, review, and share  

• Organize half or full-day subs for grade level or department teams to plan 
creative instruction and determine areas of growth with a Creative Campus Leader 
or the Creative Learning Instructional Coach  

• Set up a Creative Teaching Observation with the administration and a creative 
teaching instructional leader to assess creative teaching skills  

• Ask in-house creative instructional leaders to observe colleagues to assess 
creative teaching strengths and areas of improvement on campus  
 

REVIEW  
• Review the essential elements of creative teaching in rotating stations during a 

faculty meeting 
• Review creative teaching Strategy Cards during faculty meetings or grade level 

planning meetings 
• Model a strategy (or two) during a faculty meeting with side-coaching to 

explicitly point out facilitation tips and cognitive processes  
• Host an after-school Q & A for teachers to browse the AISD CLI Blog and share 

ideas: https://creativelearningatx.wordpress.com/  
 

PRACTICE 
• Ask instructional leaders to model strategies with their grade level or department 

teams during planning meetings once a grading period 
• Reserve time at faculty meetings and district professional development days to 

practice strategies in small, mixed groups  
• Ask teachers who attended the Drama for School’s Summer Institute or the CLI 

Refresher professional development course to lead strategies and skills with the 
campus faculty 

• Ask creative instructional leaders to model strategies at Professional Leadership 
Team meetings for leaders to practice with colleagues during planning and team 
teaching  

 
 

2. Share Ideas that Work 
 
PEER-TO-PEER 

• Set up a day of classroom visits for teachers to observe model creative teaching 
during their planning periods 

• Set up partnerships between grade levels or departments for teachers to team 
teach with each other during one teacher’s instructional time and another’s planning 
period and vice versa  

• Demonstrate creative teaching strategies with students during morning assembly 
• At team or department meetings, ask teachers to e-mail the campus a brief, 

bulleted list of the strategies they plan to use in upcoming lessons 
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• Set aside time at faculty meetings to reflect in grade level and vertical teams on 
strategies, student work samples, and data related to creative teaching 
 

POST IT 
• Ask students to create models and write reflections after arts partner residencies 

or field trips to post in the hallways 
• Post pictures of creative classrooms on social media and scroll media posts on 

computer in the office 

• Set up a “CLI and I” poster at every faculty meeting for teachers to write up 
ways they are using strategies in their classrooms   

• Set up a Creative Teaching Strategy Exchange for teachers to post a creative 
teaching idea (on a Post-it) in exchange for another teacher’s idea 

• Post a white board in the Teacher’s Lounge with sections for every grade level to 
write blurbs, directions, and CLI strategy-topic connections  

• Create a space for Poster Dialog in the teacher’s lounge with prompts, such as “In 
____ (subject), I’m using the creative teaching strategy _____ to help my students 
____.”  

• Give every teacher mini white boards to post outside their rooms to write up 
creative teaching strategies they are using that day 

• Ask teachers to post examples of creative instruction outside their classrooms at 
least once a grading period with annotations and reflections on the creative 
teaching process  

• Include a CLI section on the campus website for teachers to post creative teaching 
work samples 
 

PROFESSIONAL LEARNING COMMUNITIES 

• Start a CLI Café in a classroom after school where teachers meet to sip coffee and 
casually discuss Creative Campus ideas 

• Create a Creative Campus YouTube channel everyone can post to and comment 
on; publicly recognize contributing teachers 

• Add a Creative Teaching folder on the shared drive and request that teachers to 
post once a grading period, during their planning meetings and independently 

 
 

3. Inspire and Celebrate 
 
MOTIVATE AND INSPIRE 

• Invite students to talk to the faculty about their experience learning with creative 
teaching 

• Bring in a motivational speaker to inspire creative instruction, arts partnerships, 
and/or community building through the arts 

• Show footage of teachers collaborating with community arts partners in their 
classrooms 

• Research and share helpful articles on creative teaching and arts education from 
websites such as Arts Edge, Edutopia, and ArtsEd Search 

• Use a thermometer or other graphic to display how much creative learning is 
occurring on campus 
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• Give teachers the gift of time for mentoring their peers in creative teaching 

• Set up a buddy system for teachers to remind each other to use creative 
instruction 

• Invite a creative learning or creativity expert to provide research, data, and video 
examples that show the impact of creative learning 

 
HIGHLIGHT GOOD WORK 

• Create a short video of students experiencing and reflecting on effective creative 
teaching in their classrooms 

• Create a CLI brag board with photos of students engaged in exemplar creative 
instruction, with a folder beside the brag board with lesson plans  

• Award prizes to teachers using creative instruction and sharing it with others  

• Include CLI shout outs on morning announcements and in other written campus 
communications 

• Pass CLI Crowns between teachers to recognize creative teaching successes and 
instructional risk-taking  

• Recognize a Creative Teacher of the Week each faculty meeting 

• Create monthly PTA Creative Teaching Awards with gift cards to purchase 
classroom materials  

 
RECOGNIZE LEADERS 

• Place certificates or plaques outside the classrooms of teachers using exemplar 
creative instruction 

• Ask teachers demonstrating creative teaching excellence to host MINDPOP Site 
Visits that promote the Creative Learning Initiative  

• Remind teachers that a few exemplar Creative Campus Teachers are elected each 
year to attend the Kennedy Center’s Arts Integration Conference  

• Create a Creative Teaching Excellence bulletin board to honor teachers 
consistently and effectively using creative teaching strategies  

• Nominate teachers for MINDPOP’s Creative Learning Excellence Awards 

 
 

4. Document Effective Teaching 
 

• Video effective creative teaching to share at meetings or on the shared drive 
• Create process/product boards that document instructional goals and share 

examples of the process and product of learning. Encourage students and teachers 
to annotate the board, drawing attention to the specific decisions and insights that 
occurred during the process 

• Create a lesson bank for sharing ideas and resources 
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Resources for Creative Learning  
 
CAMPUS SPECIFIC 

1. Fine Arts Teachers may be able to assist classroom teachers in adding more 
artistic skills to some creative teaching strategies 

2. The Creative Learning Instructional Coach can help design creative teaching 
faculty meetings, mentor new teachers, and train Creative Campus Leaders to act 
as resident Creative Campus experts 

3. CLI Specialists can meet with their classroom teachers about the strategies they 
use during their residencies (if schedules allow) 

4. Campus instructional leaders can team teach with teachers, model strategies for 
the faculty or department teams after school, lead campus-wide professional 
development on district PD days, and mentor new teachers 

5. CLI Student Ambassadors can learn specific strategies and train their teachers 
(by request) on how to use them  

6. Creative Learning Excellence Awards recognize teachers modeling excellence in 
creative teaching and CLI leadership 

7. Creative teaching strategies are included in hundreds of Exemplar Lessons in the 
Curriculum Road Maps with detailed instructions 

8. Grade Level Team Leaders can model strategies for their team and ensure 
strategies are included in lesson plans 
 

IN GENERAL 
9. Professional Development Intensives are offered throughout the school year 

during the day and after school to deepen understanding of specific topics related 
to creative teaching  

10. Community Arts Partners can collaborate with teachers during residencies to 
build creative teaching skills  

11. Visiting neighboring campuses with model creative teachers may inspire teachers 
hesitant to use strategies on your campus 

12. Strategy Cards hold general instructions and strategy processing questions 
teachers can use during lesson planning  

13. The AISD CLI Blog can be used as a bank of ideas for how to integrate strategies 
with specific curricula 

14. Videos on UT’s Drama-Based Instruction website give detailed information about 
some strategies: http://dbp.theatredance.utexas.edu/ 

15.  Arts Edge, the Kennedy Center for Performing Arts’ website, is a great resource 
for lesson ideas and arts integrated units 
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Component 4: Sequential Fine Arts Instruction 
 

Elementary Arts-Rich Goal:  
1. Students receive regular music and visual arts instruction in at least five grade levels 2. 
Students receive regular theatre, dance, or media arts instruction in one or more grade 
level 
 
Secondary Arts-Rich Goal: 90-100% of students take at least two semesters of fine arts 
classes during their tenure at school 
 
Essential Questions: 

1. How can we ensure that we are meeting our fine arts requirements for every 
student, including those struggling in other areas?  

 
2. How can we assure that our students who are financially incapable of taking 

private lessons are competitive and able to progress in arts programs? 
 

3. At the elementary level: Which grade level(s) would most actively benefit from the 
CLI Specialists’ fine arts lessons in drama and movement?   
 

4. At the secondary level: What processes do we have in place to guarantee our 
program is growing in quality and meeting student interest? 
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1. Access and Enrollment 
 
PREVENT SCHEDULING CONFLICTS 

• Prevent pullouts for remedial tutoring, Gifted and Talented sessions, counseling, 
and other events from interfering with fine arts learning  

• Avoid “double blocking” that reduces the number of electives a student can take, 
thus devaluing and diminishing access to fine arts coursework 

• Build a master schedule in which students do not have to choose between 
advanced arts and advanced academics 

 
INCREASE IMPORTANCE OF FINE ARTS LEARNING 

• Arrange for fine arts class demonstrations during morning assemblies or lunch to 
show school faculty the kinds of cognitive, artistic, and social opportunities these 
classes provide students 

• Inform faculty about state-wide data proving students enrolled in fine arts classes 
have increased rates of attendance, graduation, college acceptance, and college 
enrollment  

• Ask teachers to participate in at least one fine arts class each semester on-
campus to experience the value of fine arts learning  

• Promote successes in fine arts learning alongside those in academic learning in 
campus communications  

• Ask students to publicly share how fine arts classes affect their lives in and out of 
school  

 

 

2. Equitable Opportunities to Advance 

 
TAP THE COMMUNITY 

• Seek community programming providing free or reduced-cost instruments and 
lessons to economically disadvantaged students 

• Inquire about parents or teachers with a fine arts background who may be 
qualified to offer basic skills support in a particular fine arts strand  

• Locate classrooms where teachers are happy to offer additional spaces for fine 
arts learning after school 

• Ask parent fine arts advocates to encourage student enrollment in after-school 
fine arts classes through parent networks outside of school 

• Use research on fine arts learning to show increased scores on standardized 
academic testing as a marketing tool for increased enrollment in fine arts classes 
 

DIVERSIFY AFTER-SCHOOL CLASSES 

• Offer after-school assemblies to learn basic skills in art forms not already 
offered during the school day 

• Write a grant to start a keel choir, drum ensemble, or recorder band to practice 
and perform after school 

• Encourage after-school arts enrollment as much as sports enrollment as an 
opportunity to build confidence and community with peers 
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• Ask teachers to promote after-school fine arts classes after school during 
enrollment periods 

• Divide existing classes into multiple classes of various skill levels, even if that means 
alternating schedules to accommodate two separate groups with the same teacher 

 

 

3. Quality Programs in Multiple Art Forms 
 

• Regularly convene conversations with stakeholders focusing on ways to maintain 
the highest quality arts instruction 

• Ask teachers to share classroom and student data with the CLI Drama and Dance 
specialist to ensure the specialist is designing lessons that target the specific 
instructional and student needs of the classroom  

• Ask the CLI Drama and Dance specialists to demonstrate a creative teaching 
strategy at a faculty meeting  

 

 
4.  Relevant and Responds to Student Interest 
 

• Choose the grade levels that are the most interested in integrating dance and 
drama into their curricula so that students are excited to participate in the CLI 
Specialists’ workshops 

• Create a short student survey to discover which fine arts classes are the students’ 
favorites, and elicit suggestions for additional courses  

• Tap parents and advanced students to teach or mentor students after-school in 
art forms that appeal to the student interest, but not with sufficient demand to 
offer during school 
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Component 5: Community Arts Partnerships 
 
Elementary Arts-Rich Goal: Every grade level has at least two community arts 
partnerships 
 
Secondary Arts-Rich Goal: At least five arts experiences provided by arts partners for 
students during school 
 
Essential Questions: 
 

1. How can we intentionally design arts partner experiences across our students’ 
educational careers so that students experience multiple partnerships and art 
forms while deepening curricular understandings? 
 

2. Which community arts partnerships diversify and empower the arts and cultural 
heritage experiences already available on our campus? 
 

3. Which types of arts partnerships best meet our campus goals (e.g., single and 
multi-visit residencies, field trips and school performances, interpretative and 
hands-on experiences)? 
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1. Intentional Choice of Partnerships Over Time 
 

• Work with the bookkeeper to create a yearly calendar of community arts 
partnerships by grade level or department to ensure that over their educational 
career, students have access to: 

o A variety of partnerships and art forms 
o A variety of types of arts experiences like residences and field trips 
o Interpreting and creating art 

• Give teachers time to research options that will provide students this variety using 
MINDPOP’s Community Arts Partnership Directory  

 
 

2. Diversity of Art Forms and Cultural Heritage 
 

• Let teachers know many arts partners will design custom programs to meet 
specific instructional, student, and campus needs 

• Invite arts partners from the neighborhood to speak at a faculty meeting about 
offerings that provide culturally relevant home-school connections  

• Consider how arts partner programming provides cultural experiences that are 
new to students and build on their prior experiences 

 
 
3. Different Types of Experiences 
 

• Host an arts partner panel to learn the breadth of arts partnership opportunities  

• Set up an arts partner table or bulletin board in the school entranceway to 
display programming brochures, calendars of events, and photographs of 
residencies and field trips the students have experienced  

• Encourage teachers to contact arts partner references at similar schools (see the 
Community Arts Partner Directory) to hear feedback from other teachers in the 
community 
 
 

4. Develop Reciprocal Relationships 
 

• Develop long term relationships with organizations that are mutually beneficial 

• Move beyond a vendor relationship with your arts partners by discussing how each 
party can help the other to meet shared goals 

• Volunteer to help arts partners pilot new programs by providing a laboratory for 
teacher and student feedback in exchange for free programming 

• Volunteer to partner in any funding grants that may provide arts partner services 
for students, teachers or family members 

• Let arts partners know you would be a willing partner if the organization had any 
opportunities that would provide free or low-cost opportunities for your students 
and their families  
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• Offer to be a host site for partner events that would provide free or low-cost 
access to your students and families to experience high quality art 

Resources to Cultivate Community Arts Partnerships 
 
MEETING ARTS PARTNERS 

1. MINDPOP’s Flashdrive brings together arts partners and campus educators to 
exchange information and build relationships  

2. Now Playing Austin helps teachers collect information and gather ideas about 
local arts offerings: http://www.nowplayingaustin.com/ 

3. Attend arts partner performances and exhibitions outside of school and share 
experiences with the campus to generate ideas about field trips, performances, 
and residencies 

 
CHOOSING ART PARTNERS 

4. The Community Arts Partner Directory guides selection of arts partners based on 
grade levels served, subject expertise, and references 

5. MINDPOP’s Programming Director can help guide arts partner selection once 
grade level and subject preference is decided 

6. The Creative Learning Instructional Coach can help bridge communications 
between the campus and community arts partners 

7. MINDPOP’s Arts Map clues in schools to community arts partnerships within and 
near the school’s neighborhood  

8. Residency collaborations can target gaps in diversity of art forms and cultural 
heritage 

 
FUNDING ARTS PARTNERS 

9. Creative Learning Initiative Arts Partner Funding supports on and off-campus 
arts partnership experiences  

10. PTA fundraising could also support arts partnerships  
11. Austin museums may be willing to host a student art show as an auction to raise 

money for arts partnerships  
12. Funding entities, such as the Texas Arts Commission and the Austin 

Community Foundation, provide funding for the arts; the Office of Innovation 
and Development can support your fundraising efforts 
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Component 6: Communicating the Value of Creative 
Learning 
 
Arts-Rich Goal: Communicate the value of creative learning to families monthly 
 
Essential Questions: 
 

1. What research will help families understand the value and importance of fine 
arts instruction and creative learning? 
 

2. How can we showcase what is happening on our campuses with families? 
 

3. How can we use creative learning and the arts to strengthen school and home 
links? 
 

4. How can we connect families to the creative community outside of school?  
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1. Provide Research and Data 
See Section on the Benefits of Creative Teaching in the Research on page 11. 
 
According to AISD research during the 2014-2015 school year: 
 
ACADEMIC LEARNING 

• 95% of teachers reported their changed teaching practices actively engage 
students in learning 

• Students in classrooms where teachers were effective in creative teaching 
strategies had a 12.5% higher STAAR Reading pass rate and a 7.7% higher 
STAAR Math pass rate than student with teachers less effective in creative 
teaching strategies. 

• Students in classrooms where teachers were effective in creative teaching 
strategies had a 39% higher rate of meeting the advanced standard on STAAR 
Reading, 62% higher rate of meeting the advanced standard on the STAAR 
Math and a 33.3% higher rate of meeting the advanced standard on STAAR 
Science test than student with teachers less effective in creative teaching 
strategies. 

• 89% of teachers reported their changed teaching practices had a positive impact 
on student achievement 

• 88% of teachers reported their changed teaching practices had a positive impact 
on student behavior 

• Students had better attendance when their teachers were more proficient in 
creative teaching 

• 88% of teachers reported positive changes in their teaching as a result of the 
CLI professional development 

 
FINE ARTS LEARNING 

• Students at CLI campuses have greater access to theater, dance, and media arts 
than students on non-CLI campuses 

• The percentage of students enrolled in fine arts classes increased steadily from 
the baseline year (2011-2012) to 2014-2015 at the middle school level. 

• Students on CLI campuses benefitted from residencies and field trips with over 70 
community arts partners 

• The more community arts partners the CLI campuses worked with during school 
time, the more engaged students were in school 

 

 

2. Share Creative Learning Examples on Campus 
 
PROVIDE CONTEXT 

• Ask teachers to put the Creative Campus flower (p. 19) into the class syllabus to 
show parents the initiative’s comprehensive components 

• At Back to School Night, a Principal Coffee Chat, or a PTA meeting inform families 
about: 

o The city-wide collaboration of the Creative Learning Initiative 
o Your Creative Campus goals and implementation successes 
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o Local, regional, and national data supporting fine arts learning and 
creative instruction across the curricula 

• Remind teachers to add supplies for model making, magazines for collage, 
microphones for hot seating, etc. to Wish Lists and explain to parents that students 
will use the supplies during creative learning exercises   

 
DEMONSTRATE STRATEGIES 

• Ask teachers to use a community-building creative teaching strategy at their Back 
to School Night presentations with parents 

• Ask a creative teaching instructional leader to model a strategy with families at a 
Principal’s Coffee Chat  

• Invite a class to present at a PTA meeting and have students lead parents in a 
creative teaching strategy to reflect on the cognitive and social and emotional 
processes required from the student’s perspective 

• Ask teachers to weave creative teaching strategies into family nights (e.g., 
literacy night, family fitness night)  

• Invite prospective families into classrooms to see what it means to learn through 
creative instruction (and to generate interest in the school) 

• Hold a Fine Arts Night for the campus fine arts specialists and the CLI specialists 
to lead families through community building activities through creative teaching 

• Teach creative teaching strategies during parent lunches 
 
SHOW WORK SAMPLES 

• Post pictures of creative classrooms on campus social media, newsletters, and 
blogs with strategy explanations and data tied to creative learning 

• Loop videos of creative teaching in action on a monitor in the office so parents 
can glimpse “Creative Learning Live” in classrooms 

• Set up a Creative Teaching bulletin board to post pictures of strategies in action, 
annotate with student and teacher reflections  

• Request that teachers create process-product displays about the creative learning 
process (annotate with student and teacher reflections) for students to show their 
families  

• Host a Creative Learning Living Museum for families to exhibit students from 
different departments or grade levels teaching and learning their curricula through 
creative teaching strategies 

• Ask teachers, departments, or grade level teams to host class celebrations with 
families for students to share products of creative learning and lead parents 
through creative teaching strategies 

 
 

3. Promote Creative Learning at Home 
 

• Send home directions for creative learning strategies in beginning of school year 
packets to give parents an example of creative teaching 

• Add a CLI At Home section to school-wide and classroom-specific communications 
to teach parents specific strategies they can do at home during dinner, homework 
help, or car rides to extracurricular activities 
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• Ask teachers to create a simple, bulleted list of the creative teaching strategy-
curriculum connections used in class, have students write this list in their agendas as 
a tool to explain their learning to family at home (e.g., Machine-Sedimentary Rock 
Process, Art Talk-US Revolution) 

• Demonstrate creative teaching strategies in the hallways when parents drop off 
students, and give parents instructions to use the strategies at home 

• Set up a CLI Parent Bulletin Board for parents to share ideas about creative 
learning in school and in the community 
 
 

4. Promote Creative Learning in the Community 
 
MEET THE COMMUNITY ARTS PARTNERS 

• Set up a Community Arts Partners Corner in the hallway with the CLI Community 
Arts Partners Directory to inspire families to attend arts performances, exhibitions, 
and classes 

• Hold an Arts Partner Family Night and invite neighborhood arts partners to 
network with families about in-school and after-school offerings 

• Create a scavenger hunt for families to travel around town in teams learning 
about arts partners 
 

SHARE ARTS EVENTS ON CAMPUS 

• Create a CLI Student board for students to graffiti messages about their 
experiences learning through the arts 

• Invite families to attend Fine Arts Family Night to showcase experiences with arts 
teachers and arts partners and promote arts events in Austin 

• Ask students to share arts experiences they’ve had in the community on the 
morning announcements, in morning assembly, and in classrooms 

• Invite parents to celebrations at the end of arts partner residencies 
 

SHARE ARTS EVENTS OUTSIDE OF SCHOOL 

• Spotlight an arts performance or exhibition in school-wide weekly and monthly 
communications 

• Create a bulletin board with arts opportunities in the community to encourage arts 
outings as a family routine 

• Create a CLI forum on social media for parents to share and discuss creative 
learning and arts opportunities in the community  

• Encourage families to use social media to share community arts experiences as a 
resource for field trip ideas 

• List websites, such as Now Playing Austin, Do512, and Art Austin on your campus 
web page  
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Resources for Communicating the Value of Creative Learning 
 
WHO COULD COMMUNICATE TO FAMILES 

1. Fine Arts Teachers are resident experts who could post short stories illustrating the 
impacts of fine arts learning on their own students 

2. Community Arts Partners could attend Fine Arts Nights to inform families about 
their programming and the successes they’ve experienced 

3. Grade Level Team Leaders could offer a Creative Teaching Open House during 
instructional time for families to experience creative teaching in action  

4. Students could present their point of view on creative learning at a PTA meeting 
or family night 

5. The Creative Learning Instructional Coach can provide research and verbiage to 
include in news bulletins for campus families 

6. CLI Specialists can speak at PTA meetings about the classes they teach and the 
academic and arts skills students gain from them 

 
ADDITIONAL SOURCES OF INFORMATION 

7. MINDPOP is a portal of information on the impact of fine arts learning on student 
achievement, self-efficacy, and prosocial behaviors during and after high school 

8. AISD’s annual Research and Evaluation Report on the Creative Learning 
Initiative is chock full of compelling data points proving the effectiveness of 
creative learning in our classrooms 

9. Robo-Call blurbs are available in the Appendix of this guidebook and include 
compelling data points to encourage family engagement in creative learning at 
home 

10. Grade or department leaders can survey their teams for examples of student 
achievement through creative teaching to share with the campus community  

11. Teachers can offer parents Creative Teaching Strategy Cards to use with their 
students at home to experience the value of creative teaching for themselves 
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Component 7: Community Building through the Arts  
 
Elementary Arts-Rich Goal: At least two campus-created arts experiences that engage 
students, faculty, families, and community 
 
Secondary Arts-Rich Goal: At least six campus-created arts experiences that engage 
families, faculty, and community 
 
Essential Question:  
 

1. What opportunities for shared arts experiences could we create to build 
relationships between students, families, faculty, and our wider Austin community? 
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1. Make Art  
• Bring families, students, and teachers together to create a temporary or 

permanent campus mural or sculpture like a Field Day for Arts 

• Hold a Fine Arts Family Night led by students, parents, or campus fine arts 
teachers (including the CLI Specialists, at the elementary level) with rotating 
stations to create evolving community art projects  

• Organize a community-wide drumming circle using drums, buckets, or anything that 
makes sound 
 
 

2. Experience Art  
• Start a Fine Arts Social Club to bring together families, teachers, and 

administrators to attend arts events regularly  

• Set up a Creative Learning Open House to invite parents to participate in 
creative teaching strategies with their children  

• Encourage teachers to invite parents on fine arts field trips and lead reflection 
with the students afterward 

• Start a Family Museum Night to regularly frequent museums on the nights they 
stay open late and are free to the public 

• Request free tickets to a dress rehearsal performance for families and faculty to 
attend a fine arts performance (with or without students) 

• Inform families about improv, dance, and art classes available to the school 
community 

• Host a light-hearted Karaoke Night on campus or a local venue 
 
 

3. Share Art  
• Ask a local museum to host a student art show  

• Invite families to attend a Community Arts Partner Family Night to showcase arts 
partner offerings during the school day and after school 

• Set up a Fine Arts Month with students, families, and community members 
exhibiting and/or performing as students enter the building  

• Find a local theater or music venue to host a campus Fine Arts Talent Show to 
showcase students, faculty, and community members 
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Resources to Build Community through the Arts  
 

1. MINDPOP is a conduit to the community and can contact Community Arts Partners 
if there is a specific performance or exhibition your campus would like to attend 

2. The CLI Coordinator informs principals of free and reduced-cost community arts 
events  

3. The Community Arts Partner Directory can help guide the selection of an arts 
partner who could perform for the school or the wider community  

4. Community Arts Partners offer exhibitions and performances to attend as a 
campus community at a reduced price 

5. MINDPOP’s Flashdrive offers time and space to connect with Community Arts 
Partners who may be able to host or attend an event for your campus 

6. Creative Learning Instructional Coaches are happy to brainstorm with you about 
arts-based community building events that naturally align with after-school family 
events 

7. Fine Arts Specialists are often a great resource for arts-related community 
building ideas 

8. Sustaining Creative Campus Principals are great idea banks for successful 
community building events 

9. A computer/tv monitor in the office or hallway could have windows open to 
check out local arts offerings, with preset tabs open to specific community arts 
partners 

10. Websites, such as Now Playing Austin provide up-to-date community arts offerings 
11. The PTA may be able to fundraise for supplies for a campus art project such as a 

mural or sculpture  
12. City of Austin spaces may be available to host community building arts events  
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Component 8: After School Arts Opportunities 
 
Elementary Arts-Rich Goal: After school arts opportunities in at least two art forms for 
every grade level 
 
Secondary Arts-Rich Goal: Five to six grade levels have after school arts opportunities in 
at least two art forms 
 
Essential Questions: 
 

1. How can we promote fine arts learning during out of school time? 
 

2. Are multiple options available for students to learn different art forms at each 
grade level? 

 
3. If not, how can we connect students to community arts programming out of school? 
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Resources for After School Arts Opportunities 
 

1. Fine Arts Advocates (faculty and family members) could research and contact 
potential community arts partners for after-school programming 

2. Faculty members or parents may have a “hidden” fine arts background that they 
could shape into an after-school course 

3. Community centers can provide schedules to inform families on school bulletin 
boards and online communications about neighborhood arts opportunities 

4. Neighborhood libraries and recreation and cultural centers have regular 
programming and special events related to the arts 

5. Neighborhood Arts Teachers could provide their contact information on a 
NeighborNet list serve that is shared with the campus community through school 
communications 

6. MINDPOP’s Programming Director has a wealth of information on Community 
Arts Partners and the programs they offer students after school 

7. The Community Arts Partner Directory guides selection of arts partners based on 
grade levels served and subject expertise.  

8. Tutoring sessions after school may be able to weave fine arts learning with its 
core objectives 
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Building the Creative Campus Network  

During the sustainability phase of the Creative Learning Initiative, campus leadership 

teams take responsibility for expanding and fine-tuning how the components are 

implemented on their campus.  With the goals in mind for each component, leaders 

experiment with new ideas and refine existing ones to meet campus and classroom goals. 

 

 

Creative Campus Principal Responsibilities 
 

Principals act as the champions during the sustaining years.  Their leadership is the biggest 

predictor for maintaining a Creative Campus. Though there are multiple routes to achieve 

this success, principals of creative campuses are consistently: 

 

●  Celebrating the value of fine arts and creative learning with faculty and families  

●  Promoting creative teaching as instructional best practice that should be 

implemented regularly across all curricula in the classroom 

●  Sufficiently dedicating resources to successfully implement campus plans, including 

time for Creative Campus leaders to support and coach colleagues  

●  Cultivating community arts partnerships through residencies and field trips on 

and off campus, and in and out of school time 

●  Building community through arts experiences with faculty and families 
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Distributing Leadership with Creative Campus Leaders 
 
During this sustaining phase, principals select teachers and administrators to serve as 

Creative Campus Leaders. These leaders, in collaboration with their administration, play a 

vital role in creating and implementing the Creative Campus plans for sustaining the 

initiative.  

 

During the 2016-2017 school year, the Creative Learning Initiative worked with 75 
sustaining Creative Campus Leaders.  The most successful Creative Campus leaders were: 
 

• Influential and respected by teachers and administration 

• Willing to model creative teaching across the curriculum for teachers 

• Systems-thinkers with a campus-wide perspective 

• Problem-solvers able to create solutions and break down barriers 

 

Creative Campus Leaders look beyond their classroom, grade level, and department to 
support the greater creative campus community.  In collaboration with their administration, 
these leaders ensure that the three pillars of the Creative Learning Initiative are met. With 
their wide range of expertise and the support of MINDPOP, Austin ISD’s CLI staff, and 
community arts partners from across the city, the Creative Campus Team is positioned for 
success! 
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Structures of Support during the Sustaining Phase 

Every campus is different, and the Creative Learning Initiative continues to support this 

individuality during the sustaining phase of the initiative.  During this time, the Creative 

Learning Initiative offers multiple structures to support the leaders in achieving their unique 

Creative Campus goals. 

 

 

Sustaining Campus Principals Institute  
 
In August, MINDPOP hosts Principals Institutes for every CLI campus.  The Institutes have 

four primary objectives:  

1. Review elements of quality within the Creative Campus components 

2. Understand how to evaluate creative teaching strategies 

3. Analyze implementation successes and challenges in order to prioritize and define 

campus action steps 

4. Draft Creative Campus Plans for the upcoming year  

During this experience, principals share best practices and generate new ideas with 

colleagues to make concrete decisions that will effectively sustain each component of the 

initiative.  

 

 

The Creative Campus Leadership Academy  
 

In August, Creative Campus Leaders from across each vertical team attend a multi-day 

Creative Campus Leadership Academy, representing their principal and their school.  In 

addition to building a CLI community with colleagues across campuses, leaders dive 

deeply into the rationale behind the collective impact model and hear from stakeholders 

about the impacts the initiative is making.  Leadership teams discuss their Creative Campus 

strengths and work with colleagues across their vertical team to break down barriers 

preventing progress in specific areas.  By the end of the Institute, the Creative Campus 

Leaders have a solid foundation in all the components of the initiative and specific plans to 

actualize their goals.  These plans, aligned with Campus Improvement Plans, guide the CLI 

leadership decision-making throughout the school year. 

 

 
Creative Campus Leadership Exchanges 
 

The plans devised at the Sustaining Campus Principals Institute and Creative Learning 

Initiative Leadership Institute serve as foundational documents during the Creative 

Learning Leadership Exchanges. At these Exchanges, Creative Campus Leaders share 

ideas, troubleshoot concerns, and continue deepening their understanding of the impacts 
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they can make as leaders in this creative teaching movement.  While each Exchange is 

focused on specific components of the initiative, the agenda is flexible. Leaders may 

submit professional development requests, such as hearing from expert speakers or 

reserving time to cultivate campus relationships with arts partners. These Exchanges boost 

skills, confidence, and teacher leadership to a new level.   

 
 

Creative Campus Coaching Support 
 

A Creative Learning Initiative Coach supports the sustaining CLI Campuses between 

Exchanges.  This coach designs and facilitates the Exchanges and three-day Leadership 

Institute in collaboration with MINDPOP, so s/he is adequately informed to support unique 

campus teams throughout the school year.  The coach meets with Creative Campus Leaders 

and their administrators collectively and individually to build skills, provide support, and 

track progress for each component throughout the school year.   

 

 

Creative Learning Initiative Trainings for New Teachers 
 
The Creative Learning Initiative also provides professional development for new teachers.  

These trainings give the district’s newest educators the same foundation and creative 

instruction language as their colleagues.  

 

Support during instructional time – by the CLI coach, a Creative Campus leader, or grade 

level colleague – often takes this new teacher training a step further.  Through modeling 

and team teaching with a creative teaching expert, new teachers experience how to 

design creative learning opportunities based on student input, classroom climate, and 

specific concepts and skills. 

 

 
Ongoing Training for All Teachers 
 
The sustaining years of the Creative Learning Initiative are a great time for teachers to 

refine their creative instruction. In addition to your campus’s in-house instructional 

expertise, the Creative Learning Initiative community arts partners and the Creative 

Campus Coach collectively offer professional development throughout the school year for 

novice and seasoned teachers in each department in every grade level.   

 

Teachers grow and refine the craft of creative instruction over time, especially with 

repeated practice and expert support.  The Creative Learning Initiative offers 

professional development to its sustaining campuses to refresh creative teaching skills that 

help teachers engage with strategies in new ways, whether the strategies are tried and 



 62

true or are new to the teacher's toolbox. At the same time, these professional development 

sessions build a teaching network to share ideas and troubleshoot challenges.  
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Personalized Support 
 

Creative Learning Initiative Principals are supported throughout the first three years of 

implementation and beyond.  Below is a list of names and numbers for those individuals 

who can provide personalized support.   

 

Creative Campus 
Component 

Resource Contact Information 

Leadership MINDPOP 
 

MINDPOP Executive Director Brent Hasty 
brent.hasty@austinisd.org 
512.751.1944 (c) 

Austin ISD AUSTIN ISD CLI Coordinator John Green-Otero  
john.green-otero@austinisd.org 
512.414.4731(o), 512.903.8745 (c) 

MINDPOP/ 
Austin ISD 

MINDPOP Education Director Sloan McLain 
sloan.mclain@mindpop.org 
512.903.5588 (c) 

Professional Development & 
Creative Teaching 

MINDPOP MINDPOP Education Director Sloan McLain 
Austin ISD AUSTIN ISD CLI Coordinator John Green-Otero 

Fine Arts Austin ISD Austin ISD Fine Arts Director Alan Lambert 
alan.lambert@austinisd.org 
414.4760 (o) 

Community  
Arts Partners 

MINDPOP MINDPOP Program Director Jackson Knowles 
jackson.knowles@mindpop.org 

Communication MINDPOP MINDPOP Executive Director Brent Hasty 
MINDPOP Education Director Sloan McLain 

Community Building Austin ISD  Austin ISD Creative Learning Instructional Coaches 
Malin Lindelow: malin.lindelow@austinisd.org 
Marissa Campbell: marissa.w.campbell@austinisd.org 
Mary Ann Simmons: maryann.simmons@austinisd.org 
Nitra Gutierrez: nitra.gutierrez@austinisd.org 
Sherri Moe: sherri.moe@austinisd.org 
Sloan McLain: sloan.mclain@austinisd.org (Lead Coach) 

After School Austin ISD MINDPOP Program Director Jackson Knowles 
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Conclusion 

Thank you to you and your creative campus network for ensuring that all students 
benefit from creative campuses in creative learning communities.  Your unique 
expression of an arts-rich campus will impact the lives of students and their teachers 
for years to come! 
 
You have a community of dedicated individuals standing beside you, ready to use 
their expertise and resources to ensure that all students have the best education 
possible during the school day and after, on campus and off.   
 
We are grateful you’ve adopted the Creative Learning Initiative’s vision for every 
student to think critically and collaboratively through creative teaching strategies; to 
reap the long-term benefits of drama, dance, music, visual arts, and/or digital media; 
and to connect to the vibrant arts and cultural community that makes our city so 
special. 
 
Thank you! 
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Appendix 

1. Glossary of Terms 

2. FAQs 

3. Sample Timeline to Achieve Creative Campus Goals  

4. Creative Teaching Instructional Cycle 

5. Creative Teaching Instructional Cycle Rubric 

6. Strategy of the Month Framework and Recipe Cards 

7. Monthly Robodial Communications  

8. Community Arts Partner Inventory to Track Experiences Over Time 
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Glossary of Terms 
 
Access and Equity - The Creative Learning Initiative exists to ensure that all AISD students 
have full access to sequential fine arts learning (in drama, dance, music, and visual arts); 
creative teaching across the curriculum; and Austin’s vibrant arts community regardless of 
school, vertical team, or location. 
 
Arts Integration – The Kennedy Center defines Arts Integration as “an approach to 
teaching in which students construct and demonstrate understanding through an art form. 
Students engage in a creative process which connects an art form and another subject area 
and meets evolving objects in both.” Creative teaching is different in that it uses techniques 
drawn from the arts as instructional frameworks.  These frameworks are designed to 
prioritize content and cognitive processes over the artistic product.  
 
Arts Partner – Arts partners are the teaching artists and arts organizations who provide 
arts-based learning opportunities to young people in and out of school. Their work spans 
all arts disciplines and educational approaches. Some arts partners work in AISD schools, 
but there are many working in other contexts as well.  
 
Collective Impact -Collective impact occurs when organizations from different sectors 
agree to solve a specific social problem using a common agenda, align their efforts, and 
use common measures of success.  The CLI is a collective impact initiative between Austin 
area artists, the City of Austin, AISD, and MINDPOP. 
 
Creative Campus Leader – A Creative Campus Leader works with their creative campus 
network to sustain and increase creative teaching, community arts partnerships, sequential 
arts learning, and community building through the arts after the initial three years of CLI 
foundational PD support and resources.   
 
Creative Learning Ambassador - The Creative Learning Ambassador is the campus 
finalist who consistently demonstrates excellence in creative teaching and advocates for 
creative learning moments campus-wide.  The Ambassador is chosen annually by the 
campus administration, faculty, and/or a Creative Learning Instructional Coach. 
 
Creative Learning National Ambassador – A select number of Creative Learning 
National Ambassadors are chosen from the pool of Creative Learning Ambassadors to 
attend a national conference on behalf of the Creative Learning Initiative, all expenses 
paid. 
 
Creative Learning Instructional Coach – A Creative Learning Instructional Coach works 
with teachers during planning and instructional time to effectively select and facilitate 
creative teaching strategies throughout their curriculum.  The coach helps teachers think 
through how, when, and why to strategically use one creative teaching strategy over 
another. 
  
Creative Learning Leader – A Creative Learning Leader is a semi-finalist who consistently 
demonstrates excellence in creative teaching and advocates for creative learning moments 
campus-wide.  These teachers are chosen annually by campus administration, faculty, 
and/or a Creative Learning Instructional Coach. 
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Creative Learning Specialist – Creative Learning Specialists help fill the sequential fine 
arts gap in dance and drama at the elementary school level.  Specialists use an arts 
integrated approach to instruction by connecting dance or drama skills to academic skills.  
They typically serve one or two grade levels per campus. 
 
Creative Teaching - Creative Teaching requires students to actively blend their prior 
knowledge with creative judgment to develop physical and mental models that represent 
their understanding.  Creative Teaching is often collaborative and relies on discussion and 
reflection to produce rigorous thinking and work products. 
 
Creative Teaching Elements – The six elements of creative teaching define what creative 
teaching requires students to do: generate ideas, make creative choices, construct mental 
or physical models, analyze and synthesize, translate and transfer, and contribute points 
of view. 
 
Residency -Teaching artists work in partnership with a classroom teacher over an 
extended period while focusing on a specific need as expressed by the classroom teacher.  
The residency focuses on the same group of students and integrates arts into an academic 
subject area by developing critical thinking and creativity. 
 
Teaching Artist - A teaching artist, by definition, is a two-career professional: a working 
artist and a working educator. Arts educator Eric Booth defines a teaching artist as “a 
practicing professional artist with the complementary skills and sensibilities of an educator, 
who engages people in learning experiences in, through, and about the arts.”  
 
Vertical Team – A Vertical Team is categorized by the AISD high school and all middle 
and elementary campuses that feed into said campus.  It pertains to the way in which the 
Creative Learning Initiative is rolled out to each campus (i.e., CLI accepts participants by 
vertical team).   
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Frequently Asked Questions 
 
Is the Creative Learning Initiative (CLI) an organization? 
The Creative Learning Initiative is a partnership among AISD, MINDPOP, the City of 
Austin, and over 50 arts and community organizations. CLI partners promote, support, and 
sustain creative instruction across all curricula in pre-K through 12th grade. 
 
Is the Creative Learning Initiative new curriculum? 
The Creative Learning Initiative is not a one size fits all program. Teachers learn 
instructional strategies that are flexible across curriculum and lesson cycles. These 
strategies promote a method of best practice instruction that increases student 
engagement and innovation, establishes a classroom culture of collaboration and 
connections, and promotes critical thinking and the articulation of ideas.  
 
How does the Creative Learning Initiative affect teaching time? 
Using Creative Teaching Strategies saves teachers time because students are more 
engaged and retain information longer. These strategies are instructional tools that make 
routine instruction more efficient and the instruction of challenging content more effective.  
 
Is the Creative Learning Initiative only for teachers with a fine arts background? 
No, CLI creative teaching strategies appeal to a wide range of teaching styles so that 
everyone can add fun and useful tools to their professional toolbox. 
 
Does the Creative Learning Initiative use only drama-based strategies? 
The Creative Learning Initiative works to increase students’ access to all art forms: drama, 
dance, music, visual art, and digital media. The initiative also values the unique and 
powerful techniques these art forms offer teachers in every subject. Teachers learn drama-
based Creative Teaching Strategies the first year, but it doesn’t end there. The second 
year adds visual art-based teaching strategies, followed by movement and music in year 
three.  
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Sample Timeline to Achieve Creative Campus Goals 
 

Month Decisions 
June / July - Choose Creative Campus Leaders  

August - Creative Campus Leaders attend three-day Creative Learning Leadership Institute 
- Choose grade level(s) to receive Drama and Dance CLI Specialist (elementary level) 
- Ensure all grade/skill levels have access to after-school arts programming in multiple art forms 
for the 1st semester 
- Write CLI goals in Campus Improvement Plan 
- Design a system to build skills and encourage and celebrate creative teaching across the 
curricula 
- Develop a monthly system for communicating the value of creative learning to families  

September - New Teachers attend foundational CLI new teacher training  
- Ask all teachers to attend creative learning or arts integration professional development during 
the school year  
- Decide community building event(s) for 1st semester 
- Plan for Community Arts Partnerships for 1st semester 

October - Creative Campus Leaders attend Creative Learning Leadership Exchange #1 

November - Review CLI plans to track progress 

December - Ensure all grade/skill levels have access to after-school arts programming in multiple art forms 
for the 2nd semester 
- Review and refine system for communicating the value of creative learning to families 

January - Decide community building event(s) for 2nd semester 
- Plan for Community Arts Partnerships for 2nd semester  
- Review and extend systems to build skills and encourage and celebrate creative teaching   
across the curricula 

February - Creative Campus Leaders attend Creative Learning Leadership Exchange #2 

March  - Review CLI plans to track progress 

April - Check to ensure all Community Arts Partnership funding is accounted for 

May - Creative Campus Leaders attend Creative Learning Leadership Exchange #3 

June - Attend Creative Learning Initiative End of Year Celebration 
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Identify 
Instructional 
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Objectives
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Teaching 
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Teaching Lesson

Facilitate 
Creative 
Teaching
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Redesign 
Creative 
Teaching

Creative Teaching Instructional Cycle  
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Creative Teaching Instructional Cycle Rubric 
Stage of 

Creative 

Teaching Cycle 

0 - Not Using 1 - Beginning 2 - Developing 3 - Applying 
4 - Adapting and 

Innovating 

Identify 

Instructional 

Goals and 

Objectives 

I never 

identify goals 

and objectives 

that are well 

suited for 

creative 

teaching 

strategies. 

With support, I 

identify goals 

and objectives 

that are well 

suited for 

creative 

teaching 

strategies. 

With minimal 

support, I identify 

goals and 

objectives that are 

well suited for 

creative teaching 

strategies. 

I can identify goals 

and objectives that 

are well suited for 

creative teaching 

strategies. 

I easily identify goals and 

objectives that are well 

suited for creative teaching 

strategies because my 

teaching objective is 

furthered if the students 

generate multiple ideas 

about a topic, analyze 

multiple facets of an issue, 

synthesize information, 

make inferences, or 

translate or transfer 

learning from one context 

to another. 

Identify Creative 

Teaching Strategy 

and Design 

Creative Teaching 

Lesson 

I never 

identify 

strategies for 

creative 

teaching 

lessons. 

With support, I 

choose a 

creative 

teaching 

strategy to 

meet some of 

my 

instructional 

goals.   

 

I design 

strategy 

facilitation with 

reflection 

questions. 

With minimal 

support, I choose a 

creative teaching 

strategy to meet 

some of my 

instructional goals.  

 

I design effective 

strategy 

facilitation with 

questions that 

lead to further 

inquiry, and I 

define ways to 

assess learning. 

To choose the 

most appropriate 

creative teaching 

strategy, I apply 

my knowledge of 

the cognitive and 

instructional 

impacts of 

strategies, how a 

strategy will meet 

my instructional 

goals, and how the 

strategy fits into 

the phase of the 

lesson cycle.   

 

As I design my 

creative teaching 

lesson, I outline 

effective 

facilitation of each 

step of the 

strategy, create 

questions that lead 

to further inquiry, 

gather resources 

for the lesson, and 

define ways to 

assess rigor of 

learning. 

To choose the most 

appropriate creative 

teaching strategy, I apply 

my knowledge of the 

cognitive and instructional 

impacts of strategies, how a 

strategy will meet my 

instructional goals, how 

different students will 

respond to the strategy, 

and how the strategy fits 

into the phase of the lesson 

cycle.    

 

As I design my creative 

teaching lesson, I outline 

effective facilitation of each 

step of the strategy, create 

compelling questions that 

lead to further inquiry, 

gather the appropriate 

resources for the lesson, 

define ways to assess rigor 

of learning, and decide how 

to scaffold and differentiate 

the strategy to maximize 

every student's 

participation and learning 

outcomes. 
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Facilitate Creative 

Teaching 

I never 

facilitate 

creative 

teaching. 

With support, I 

facilitate 

creative 

teaching that 

engages 

students in a 

learning 

process that 

promotes 

deeper 

understanding. 

With minimal 

support, I facilitate 

creative teaching 

that engages and 

differentiates for 

some students in a 

learning process 

that promotes 

student-led 

inquiry and deeper 

understanding. 

I facilitate creative 

teaching that 

engages and 

differentiates for 

most students in a 

learning process 

that promotes 

student-led inquiry 

and deeper 

understanding. 

I facilitate creative teaching 

that engages and 

differentiates for all 

students equitably in a 

rigorous learning process 

that requires students to 

generate ideas, make 

creative choices, analyze or 

synthesize content, 

translate or transfer 

understanding, construct 

mental and physical 

models, and/or express 

personal viewpoints that 

promote student-led 

inquiry, metacognition, and 

deeper understanding. 

Evaluate Impact 

using Student 

Data 

I never use 

student data 

to evaluate 

the impact of 

my creative 

teaching. 

With support, I 

evaluate 

student 

learning during 

and/or after 

facilitating 

creative 

teaching 

strategies using 

informal 

methods.   

With minimal 

support, I evaluate 

student learning 

during and/or 

after facilitating 

creative teaching 

strategies using 

informal and/or 

formal methods.    

I consistently 

evaluate student 

learning during 

and/or after 

facilitating creative 

teaching strategies 

using informal 

and/or formal 

methods. I use this 

data to inform 

future instruction. 

I continuously evaluate 

student learning during and 

after facilitating creative 

teaching strategies using 

informal and formal 

methods. Evaluations may 

include student-led inquiry, 

the process and products of 

creative teaching 

instructional tasks, and 

paper assessments. I use 

this data to identify and 

target learning gaps to 

inform future instruction. 

Reflect and 

Redesign Creative 

Teaching 

I never reflect 

or redesign 

my creative 

teaching. 

With support, I 

use my 

reflection on 

my 

instructional 

design, my 

facilitation, 

student 

achievement 

and 

engagement to 

redesign my 

creative 

learning 

lessons and my 

creative 

teaching skills 

to achieve 

greater impact.  

With minimal 

support, I use my 

reflection on my 

instructional 

design, my 

facilitation, 

student 

achievement and 

engagement to 

redesign my 

creative learning 

lessons and my 

creative teaching 

skills to achieve 

greater impact.  

I consistently 

reflect on the 

instructional 

design and my 

facilitation to 

redesign my 

creative learning 

lessons and my 

creative teaching 

skills to achieve 

greater impact.  

I intrinsically use my 

reflection on my 

instructional design, my 

facilitation, student 

achievement and 

engagement to redesign my 

creative learning lessons 

and my creative teaching 

skills to achieve greater 

impact.  
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Suggested Strategy of the Month 
 

One effective way to review and promote creative instruction is to practice strategies together at 

monthly faculty meetings.  Creative Campus Leaders and other creative instructional leaders might 

choose to model a strategy with the faculty, then divide teachers into small groups (e.g., by grade 

level or departmental teams) to practice integrating the strategy with upcoming curriculum. 

 

Each strategy could also serve as the campus “Strategy of the Month” to promote aligned 

conversation around creative teaching strategies.  Strategy instructions and photographs of students 

in action could be posted on a bulletin board, social media, or campus newsletters. 

 

In the following examples, strategies are aligned with a relevant topic for each month of the school 

year. However, each strategy is designed to be flexible across curriculum and lesson cycle. The 

strategies are ordered by skill level, with the simplest strategies coming early in the year.  

 

Month Topic / Skill Creative Teaching 

Strategy 

September Building Community  Model Making 

October Deepening Vocabulary  Statues 

November Visualizing Abstract Concepts  Stage Picture 

December Inferencing and Justifying Opinions Art Talk 

January Cycles and Sequences Composition 

February 

 

Investigating Multiple Viewpoints  Character X-Ray / Hot 

Seating 

March Reviewing Content Cover the Space / PSAs 

April Predicting and Drawing Conclusions Look and Link 

May Main Ideas and Supporting Details Songwriting 
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September: Community Building with Model Making 
 

Model Making helps students synthesize ideas into a physical model that symbolizes what is most 
important about a topic. 
 

Materials 

Clay or Playdoh, aluminum foil, construction paper, markers  

 

Procedure 

●  Give participants a prompt to discuss in pairs or small groups, such as:   

○ What is something important about you/your family that most people don’t know and 

you would like to share? 

○ What does success look like at school? 

○ What is something you learned at school that you’ll never forget? 

●  Allow participants to visually or verbally brainstorm a symbol that captures their response to 

the prompt.  

○ Examples: A smile could symbolize treating everyone with respect; a tree could 
symbolize the family going on weekend hikes. 

●  Introduce the model making medium and ask participants how it could be manipulated to 

create a symbol.   

○ Example: For foil, participants may point out that foil can be ripped, flattened, 
woven, wrapped, and scrunched to create texture and emphasis 

●  Give participants 3-5 minutes to create and title their symbol. 

●  Distribute different colors of construction paper. Ask each participant to display his or her 

model and write its title on the paper. 

●  Have participants take a “gallery walk” to view each other’s models by walking around the 

room silently at first, and then sharing aloud. 

●  Reflect with the class:  

○ What kinds of symbols did we create? 

○ What do these symbols tell us about our community? 

○ What was your experience creating your symbol and viewing others’? 
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October: Vocabulary with Statues 
 
Statues helps students embody and retain vocabulary, make inferences, and check for understanding 
of a topic.  
 
Procedure 

• Explain that students are going to be creating statues.  Ask students what they know about 
statues. Statues are still, silent, and composed of artistic choices that have multiple 
interpretations. 

• Introduce a new vocabulary word or topic.  
• Ask students to think about creating a statue that would represent their understanding of the 

word or topic. When kids have an idea about the statue they will create, they can give a 
thumbs up/make eye contact with the teacher 

• Ask the entire class to stand up and make a frozen, silent statue of the vocabulary word. 
• Choose a strong example of the vocabulary word to spotlight, asking that student to remain 

standing while everyone else sits down.   
• Reflect on the statue with the class: 

o What do you see? (Help students to describe the statue’s arms, legs, facial 
expression, focal point) 

o How does this statue represent _____? 
o When in your life have you experienced ____?  

Ask all students to stand up and replicate the statue for the new vocabulary word. 
Continue adding words until the class has created statues for each vocabulary word (maximum of 
three per day). 

Variations 

• Have students make statues quickly while up on their feet after “Covering the Space.” 
• Provide time for students to plan and make statues as a group.  

 
Tips for Success 

• Remind students that they are playing characters, not themselves. Refer to each student as a 
character rather than by the student’s name (i.e., I notice that this character’s arms are straight 
and pointing toward the sun like the stem of a flower.) 
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November: Math Problem Solving with Stage Picture 
 
Stage Picture helps students embody curricular concepts in collaboration with their classmates. 
 
Procedure 

• Ask students to close their eyes and visualize a story problem as you read it.  Ask the 
students to retell the story, including the main characters, important numbers, and the 
problem to solve.   

• Call on one student to stand up and become a frozen statue that represents a character, 
number, or place from the first sentence of the story.  Ask another student to write down the 
number and/or word the statue represents on a Post-it, then stick the Post-it on the statue. 

• With each remaining sentence of the word problem, call on students one at a time to become 
frozen statues that represent the character, number, or place from each sentence of the story 
problem. Designate each statue with a Post-It.  

• Ask the class what mathematical equation the “stage picture” represents and record it on the 
board.  Solve the equation(s) together as a class.  Have students double check their work 
with another strategy or provide a word sentence to define the solution to the problem. 

• Reflect with the class: 
o What problem did the story ask you to solve? 
o What words or clues helped you know how to solve it? 
o What similar situations have you experienced in your life? 

 
Extension 

• Ask students to write another word problem with a similar situation for a partner to solve. 
 
Scaffolding Tips for Success 

• Discuss the characteristics of a statue: statues are still, silent, and use the whole body to 
communicate an idea. 

• Call on students who feel that they are strong enough to commit to their artistic choices.  If 
students grow tired of holding their poses, allow them to relax and refresh or be tapped out 
and replaced by other students. 

• Remind students that they are playing characters, not themselves. Refer to each student in the 
stage picture as a character, not by the student’s name. 
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December: Customs and Traditions with Art Talk 
 
Art Talk helps students use inferencing and communication skills to interpret an image that connects to 
curriculum content. 
 
Procedure 

• Show image to the class.  Give students time to silently reflect on what they notice. 
• Ask students to think about one word that describes the main feeling of the image, reminding 

students to respect each other’s interpretations of the image.  Have students share their word 
with the class before engaging in the class discussion. 

• Reflect with questions that ask students to describe, analyze, and relate, such as: 
o What’s happening in this picture? 
o What might the individuals be thinking / feeling?  What can you infer about the 

individuals’ relationships?   
o What does this image communicate? What does the image say about this culture?   
o What does this image remind you of?  How is your culture similar or different? 

 
Extensions 

• Visual thinking strategies (VTS) is another research-based method of questioning: 
o What is happening/going on in this image? 
o What do you see that makes you say that? 
o What more can you find? 

PASS THE PICTURE: Ask students to form a circle with a partner beside them.  Give each pair of 
students a different image to describe for 30 - 60 seconds.  At the end of each time period, ask 
students to pass their picture and begin describing the new picture they receive.  Have students 
continue passing pictures until everyone has viewed each image.  Put the images in the center of the 
circle to compare them. 
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January: Changes to the Earth’s Surface with Composition 
 
Composition helps students actively create and demonstrate a shared understanding of a concept. 
 
Procedure 

• Review examples of slow and rapid changes to the earth’s surface.  Have students identify 
the important characteristics that define each kind of change. 

• Break students into small groups of two to five students, and assign each group a different 
rapid or slow change to the earth’s surface. 

• Explain to students that they are going to create a “composition” or movement sequence that 
shows the process and important characteristics of their change. 

• Provide students with a list of essential elements for their composition, such as: 
o Include different kinds of movements and gestures: high, medium, and low levels; big 

and little shapes; slow, medium, and fast motion. 
o Every member must participate, but not necessarily at the same time or with the same 

movements. 
o Establish a clear beginning, middle, and ending. 
o Limit your composition to 1 minute. 

• Groups perform.  
• Reflect after each group with questions that ask students to describe, analyze, and relate, 

such as: 
o What did you notice about the movements in this performance? How might you 

describe the movements to someone who could not see them? 
o How did the movement choices show the important characteristics of the change to the 

earth’s surface? 
o What other kinds of changes in nature are slow or rapid like this one?  Who or what 

would be affected by this change to the earth’s surface? 
 
Extension 

• Develop a narrative using relevant vocabulary words to accompany the composition.  
 
Scaffolding Tips for Success 

• Create a composition as a class first to model collaborating flexibly, patiently, and 
respectfully to develop clear movements to represent specific ideas. 

• Before getting into groups, review skills and strategies for successful collaboration. 
• STORYBOARDING: Have groups first brainstorm ideas by drawing a storyboard of possible 

movements for the sequence. 
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February: Black History Month with Character X-Ray / Hot Seating 
 
Character X-Ray and Hot Seating help students understand the perspectives of fictional and 
historical figures. 
 
Procedure for Character X-Ray 

• Read biography or selection of longer biography with students. 
• Draw a large simple outline of a figure that is visible to the entire class, and explain that it 

represents the person from the reading. 
• Tell students that on the outside of the outline we will write and draw the pressures (i.e., 

significant events or messages) that influenced how this person thought and felt.  On the 
inside of the outline, we will write what the person is feeling and thinking as a result of these 
pressures.   

• Discuss with students: “What important events happened to this person? What is being said to 
this person? Who is saying these things?”  Write these events and “messages” on the outside 
of the outline. 

• Explain that because of these events and “messages” the person is feeling a specific way 
inside. Ask the group to offer words that describe how the person is feeling and what she 
might be thinking.  Write the feelings and thoughts on the inside of the outline. Draw a line to 
make the connection between the thoughts and feelings on the inside and the events and 
messages on the outside. 

 
Procedure for Hot Seating   

• Explain that we are going to interview a student or group of students in role as the historical 
figure. Remind students that those interviewed will be playing a character and that anyone 
can play the role. 

• Tell students they can use the “Character X-Ray” to help them remember details from the 
reading and think from the perspective of the historical figure. 

• Brainstorm questions with the class pertaining to particular events in this historical figure’s life. 
• Choose students to interview.  Count down from three to zero to help the students make the 

transition into role. Model asking a few questions and then offer the rest of the class the 
opportunity to interview the students who are in role as the character. 

• Reflect with the class: 
o What was it like to play the character? 
o What new information did we learn about this person? 
o What information from the text helped us make those inferences? 
o How can we relate to this person? 

 
Extension 

• Have students write a journal, diary entry, or letter from the perspective of the historical 
figure. 
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March: STAAR/Test Review with Public Service Announcements 
 
Public Service Announcements help students determine what is most important about a topic and 

what evidence supports this claim. 

 

Procedure  

●  Show a PSA/Commercial such as one on the website Powerful Voices for Kids: 

http://powerfulvoicesforkids.com/ideas/power-psa.  Ask students what elements makes the 

PSA effective (e.g., slogan, concise and clear language, pacing, humor).  

●  Divide the class into small groups and give each group the same or different curriculum to 

deliver in their PSA using the elements you identified as a class.  Suggestions include: 

○ How to use strategies for success on STAAR editing and revising passages 
○ How to read and brainstorm ideas for a STAAR writing prompt 
○ How to “show, don’t tell” 
○ How to use the STAAR rubric to help you revise 
○ How to edit your STAAR compositions 

●  Let groups know everyone must participate, but not everyone has to participate at the same 

time.  Remind students that the purpose of their PSA is to communicate their message clearly 

and thoroughly, in a “catchy” way that everyone can remember.  Give students a limited 

amount of time (15 - 20 minutes) to develop and rehearse their PSAs. 

●  Have each group perform.  After each group, you may show STAAR questions or writing 

samples that connect to the performance. 

●  Reflect after each PSA with the class: 

○ What was the message communicated in the public service announcement? 

○ What are some successful examples of this message?   

○ How can you personally use the message of this PSA to be successful on STAAR?  
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April: Sequencing with Look and Link 
 

Look and Link is a strategy that presents at least two images to compare, contrast, or relate lesson 

concepts. Students hypothesize connections between the images and illustrate these using drawing 

techniques.  

 

Procedure 

• Show first image and let students observe silently 

• Ask open-ended questions about the image. (e.g., What’s happening in this image?  What 

might s/he be thinking?  What might be the relationship between these objects? What do 

you see that makes you say that? 

• Show the second image and let students observe silently. 

• Lead a discussion about this image using open-ended questioning. 

• Consider the images as a pair and create a narrative linking them. Ask: What do you think 

happened between these images?  What about before or after them?  How do these 

individual images come together to tell a story? What images are missing to the tell the full 

story? What do you think the full story might be? 

• Hand out scrap paper or Post-its and direct students to draw what they think occurred 1) 

before the images, 2) between the images, and/or 3) after the images [choose 1), 2), 

and/or 3) depending on which option best applies to your teaching objective and group of 

students]. 

• Give a time constraint (e.g., 2 minutes). Emphasize that no one is producing a polished work 

of art. The goal is not to draw well, but to record our ideas using images.  

• Ask students to share their ideas by posting their drawings on the wall before, between, 

and/or after the images for everyone to see.  

• Reflect with the class: 

o What connections did you all make?  

o How did the images become linked?  

o How did your drawings differ?  

o How were they the same? 

 

Variation 

• Draw with a creative constraint, such not being allowed to lift your pencil.  
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May: Review with Songwriting 
 

Songwriting is a strategy that helps students review what they know while identifying the main ideas 

and supporting details that capture their understanding. 

 
Procedure 

• Create a beat or play a familiar melody for the class to use with their original song lyrics.  

• Ask the class to brainstorm what they’ve learned about a given topic, including important 

phrases and vocabulary, and record the ideas where everyone can see them. 

• Ask the class to identify the main ideas and supporting details of the topic. 

• Remind students that a song contains a chorus (a main idea) that is repeated, and verses 

(supporting details) that back up, or give examples about the chorus.  

• Using the main ideas(s) identified by the class, write a chorus with the class. Play the familiar 

melody or beat repeatedly to decide how the words best fit within the song.  

• In small groups write verses for each supporting detail (or group of details) with the melody 

or beat playing in the background for reference. 

• Ask groups to record their verses on chart paper, post them around the room, and stand by 

their work. 

• Once everyone has written and rehearsed their verses, play the beat or karaoke version of 

the melody. Conduct small groups to perform their verses before asking the entire class to 

sing the song in its entirety. 

• Reflect with the class using open-ended questions, such as: 

o How did it feel to participate in this activity? 

o What important information did we include in our lyrics?  How was that information 

conveyed rhythmically in the verses? 

o What additional information could we include if we revised our song or added 

another verse?  
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Robodial Communications  
 
September: What Is CLI? 
[Intro.]  We wanted to let you know that _____ School is excited to continue offering the benefits of 
the Creative Learning Initiative on our campus. These benefits include: creative teaching across the 

curricula; fine arts instruction in music, visual arts, drama, and movement; and connections to our 

arts and cultural community!   

 

October: What’s happening with CLI on campus? 
[Intro.]  We wanted to give some shout outs to teachers using creative teaching across the curricula: 
_________.  We hope you’ll join us this semester at _____ and ______ where you’ll have the 
opportunity to experience creative teaching with your child so you know what this creative learning 
movement is all about! 
 
November: CLI Fun Fact 
[Intro.]  Here’s a fun fact about the Creative Learning Initiative: The Texas Cultural Trust and 
MINDPOP released a state-wide study that showed that in every region across the state, and in 
every sub group - race, socioeconomic status, and ELL - students enrolled in fine arts courses earned 
higher test scores and had higher attendance, graduation rates, and enrollment in higher education!  
Here at _____ School, we’re making sure your student has uninterrupted access to fine arts learning.  
 
December: CLI Activity to do at Home - Reviewing Vocabulary with Statues 
[Intro.]  Here’s a fun Creative Learning Initiative activity to do at home with your child: 
First, ask your child to tell you about a concept or vocabulary words central to her learning.  
Second, have your child stand up and create a statue with her body to represent that concept or an 
example of that vocabulary word. 
Third, ask your child to explain her statue and how she might revise it to clarify its meaning. 
Keep learning smart with the Creative Learning Initiative! 
 

January: What’s happening with CLI on campus? 

[Intro.]  We wanted to give some shout outs to teachers using creative learning across the curricula: 
_________.  We hope you’ll join us this semester at _____ and ______ where you’ll have the 
opportunity to experience creative teaching with your child!  We’re also looking for ways to build 
community with the arts.  Please call us with suggestions! 
 
February: CLI Fun Fact 

[Intro.]  Here’s a fun fact about the Creative Learning Initiative: Students enrolled in fine arts 
learning in classes where teachers are interested in creative learning are three times more likely to 
pass the STAAR Reading and Science test.  Here at _____ School, we’re ensuring our teachers are 
using creative teaching strategies in the classroom to increase student achievement! 
 

 

 

 

 

 

 

 

 



 

 84

March: CLI Activity to do at Home - Reflecting on Learning with Model Making 

[Intro.]  Here’s a fun Creative Learning Initiative activity to do at home with your child: 

First, ask your child to tell you about his favorite topic at school right now. 

Second, give your child aluminum foil and 5 minutes to create as many foil sculptures as possible 

related to that topic. 

Third, have your child categorize and explain his or her sculptures, revising as needed during the 

explanation. 

Keep learning smart with the Creative Learning Initiative! 

 

April: What’s happening with CLI on campus? 

[Intro.]  We know it’s STAAR season, but wanted to assure you that we’re keeping learning smart 
with creative teaching across the curricula.  And to make sure spirits stay high outside of school as 
well, we hope you’ll join us at ________ to build our community through the arts! 
 

May: CLI Activity to do at Home - Practicing Critical Thinking with Art Talk 

[Intro.]  Here’s a smart Creative Learning Initiative activity to do at home with your child: 

First, find an interesting image in a magazine or online. 

Second, ask your child what's going on in the picture and explain what s/he sees that’s making him 

or her say that. 

Third, ask your child how the image connects to something s/he’s learning at school. 

Keep learning smart with the Creative Learning Initiative! 
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Community Arts Partner Inventory to Track Experiences Over Time 
 
The following table can be used to track community arts partnerships over time in elementary school.  
This inventory will help ensure students experience 1) multiple arts partners, 2) a variety of arts 
experiences (e.g., field trips, residencies, art making, art looking), and 3) different art forms (drama, 
visual arts, music, dance, digital media). 
 

 
___________ School Fine Arts Inventory 

 

Grade 2013-2014 2014-2015 2015-2016 2016-2017 

PreK 
  

    

K 
  

    

1st 
  

    

2nd 
  

    

3rd 
  

    

4th 
  

    

5th 
  

    

 
  



 

 86

 

 

Feedback on the Sustaining a Creative Campus Guidebook 
 
1.  What is helpful? 
 
 
 
 
2.  What is missing? 
 
  
 
 
3. What would make this guide more useful? 
 
 
 
4. Feel free to provide edits on this guidebook.  We can give you a fresh 
copy! 
 

 

 

 

 
Please mail your feedback to:     
MINDPOP 
5511 Parkcrest Drive  
Austin, TX  78731 

 
Or e-mail your feedback to: sloan.mclain@mindpop.org 


